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SECTION I - Introduction 
The Collaborative Student Support Process (CSSP), also known as Response to Intervention (RtI) is a seamless, 
comprehensive, student-centered, problem- solving approach that integrates high-quality instruction, assessment, 
and intervention within a multi-tier prevention system for early identification of students who are at risk 
academically or behaviorally. The CSSP employs the consultation and combined talents of interdisciplinary, 
interdependent teams and specialists in the general education setting to develop interventions that are 
strategically matched to learners’ academic, social-emotional, and/or behavioral needs. Ongoing progress 
monitoring and frequent data collection guide all instructional decisions to improve learning outcomes and to 
increase student achievement. 

The goal of the CSSP is to meet the needs of all students at risk of failure, whether or not they qualify for a 
legislated program. Therefore, all students, including those with disabilities are found in each of the three levels 
and likewise receive instruction in the core curriculum, supported by universal, strategic, and intensive 
interventions as needed. Any student’s lack of response to regular education interventions becomes the 
determinant of need for additional, more intense interventions, and the type, intensity, frequency, and duration of 
interventions will vary and be modified to the extent necessary to benefit the student. 

The CSSP is a value-added practice that provides many benefits.  It enables schools to increase professional 
collaboration between teachers, support staff, and leadership, intervene early as a result of screenings, provide 
more effective instruction and targeted interventions in skills-deficit areas, and accelerate learning due to 
appropriate instruction. Most important, the CSSP can increase student achievement and impact overall school 
improvement. 

The philosophy of the CSSP has been described by researchers as finding which children, need what services, 
delivered by whom, with how much intensity. As the CSSP crosses the “research to practice” gap, there are key 
features that are identified as essential for any successful CSSP plan: 

1. Designed to address the needs of all struggling learners 

2. A problem-solving process with shared responsibility 

3. School-wide instructional and behavioral supports in place 

4. Intervention plans designed, implemented, and monitored by a multi-disciplinary team of professionals 

5. Data-based decisions using universal screening and progress monitoring data 

6. Interventions provided with fidelity, integrity, and intended intensity 

7. Use of research-based resources, programs, and practices 

8. Written parent notifications describing the CSSP and student placement. 

9. Ongoing, high-quality professional development to enhance core instruction 

10. The CSSP as part of specific learning difficulty determination 

The CSSP is the practice of meeting the academic and behavioral needs of all students through a variety of 
services containing the following key components: 

 Universal Screening: Universal screening is a process of assessing all students in a school with valid 

measures in the major curriculum areas and reviewing student performance through formal/informal 
assessments to determine progress, in relation to student benchmarks and learning standards. Screeners are  
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 typically brief, valid, reliable assessments administered three times of the year, (beginning, middle, and end) 
and are used to identify and predict students who may be at-risk for poor learning outcomes. Screening data 
not only identifies students who lack the prerequisite skills for an essential standard, but also enables 
targeted, strategic, and intensive supports to be provided before core instruction is delivered on that 
standard. Screenings are usually followed by additional testing or short-term progress monitoring to 
corroborate student’s risk status. 

 Multi-Level Intervention System: To ensure that appropriate instruction directly addresses students’ 

academic and behavioral deficiencies, Spring ISD employs a multi-level response to intervention service 
delivery model. High quality instruction and scientific research-based tiered interventions at the universal, 
strategic, and intensive levels are aligned with individual needs. They are designed to be flexible, with student 
movement between levels based on progress monitoring data. 

 Progress Monitoring: Progress Monitoring can be used with individual students or an entire class. It 

assesses students’ academic performance, identifies students who are not demonstrating adequate 
progress, quantifies student rates of improvement or responsiveness to instruction, and is essential in 
establishing student learning goals. Frequent data collection and interpretation of data at regular intervals are 
required. Teachers utilize the data analysis to compare the efficacy of different forms of instruction in order to 
design more effective, individualized instruction and interventions to meet learner needs. Most importantly, it 
provides ongoing documentation of student progress and interventions for accountability purposes and 
challenges students to advance toward attainment of state achievement standards. 

 Data-Based Decision-Making: Data-driven decision-making occurs at all levels of the CSSP. It is 

required in the CSSP to guide instructional planning and delivery, develop intervention plans, determine 
movement between tiers of intervention, and make necessary adjustments to instruction/intervention plans to 
increase and sustain student learning and high academic achievement. Crucial data-based decisions entail 
identifying non-proficient students, monitoring student progress, measuring student growth, evaluating core 
programs/ intervention effectiveness, and disability identification (in accordance with the law). Documentation 
of this component is evident in lesson plans, progress monitoring forms, Individualized Intervention Plans 
(IIP), grade-level meeting minutes, the CSSP Team meeting reports, etc. 

Support for RtI (CSSP) in Federal Law 
RtI is a part of a larger effort to improve access to educational opportunities for all students (Brown- Cidsey & 
Steege, 2005, p.13). Paragraph (4) (A) of IDEA 2004 states that ―in making a determination of eligibility a child 
shall not be determined to be a child with a disability if the determinant factor for such determination is – (A) lack of 
appropriate instruction in reading, including the essential components of reading instruction; (B) lack of instruction 
in math; or (C) limited English proficiency [SEC 614. (b)(5)]. 

IDEA (2004) includes three areas for the implementation of RtI practice. These are: (1) a requirement for the use of 
scientifically based reading instruction, (2) evaluation of how well a student responds to intervention, and (3) 
emphasis on the role of data for decision-making (Brown-Cidsey & Steege, 2005, p.18). IDEA (2004) additionally 
requires―when determining whether a child has a specific learning disability as defined in section 602(29), a local 
education agency shall not be required to take into consideration whether a child has a severe discrepancy 
between achievement and intellectual ability… (20 U.S.C.1414(b)(6)(A). Providing the alternative approach that 
may be used, the law states- In determining whether a child has a specific learning disability, a local educational 
agency may use a process that determines if the child responds to a scientific, research-based intervention as a 
part of the evaluation procedures (IDEA, 2004, Section 614(b)(6) (A&). 
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Support for RtI (CSSP) in State Law 

On June 12, 2017, Texas Senate Bill 1153 went into effect. Beginning in the 2017-18 school year, there will be 
several areas of new accountability related to parental rights to information regarding intervention strategies. 
Specifically, an addition was made to the Texas Education Code (T.E.C.) regarding a parent’s right to access all 
written records of school districts related to assistance provided to a parent's child for learning difficulties, 
including information collected regarding any RtI strategies used with the child. As a point of clarification, the bill 
defines “intervention strategy” as a strategy in a multi-tiered system of supports that is above the level of 
intervention generally used in that system with all children, including response to intervention (RtI) or any other 
early intervention strategies. 

In addition, the bill modifies the statement that the Texas Education Agency provides for student handbooks 
under Texas Education Code, requiring that the statement notify parents of the right to request aids, 
accommodations, or services under Section 504 of the Rehabilitation Action of 1973. The bill also requires 
districts to provide annual notice to the parent of each child in general education to whom the district or school 
provides assistance for learning through an identified RtI process, which includes intervention strategies. The 
notice must be provided when the child begins to receive the assistance for that school year, in English or in the 
parent's native language, to the extent practicable, and must include: 

1. A reasonable description of the assistance that may be provided to the child; 

2. Information collected regarding any Tier 1, 2, or 3 interventions if a multi-tiered system of supports was 
previously used with the student; 

3. An estimated time frame the district will provide the parent with a report on the child's progress with the 
assistance; and 

4. A copy of the student handbook statement. 

Texas Senate Bill 1153 can be viewed in its entirety in the Appendix. 

  

http://www.legis.state.tx.us/tlodocs/85R/billtext/html/SB01153I.htm
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SECTION II - Implementation 

The Collaborative Student Support Process Framework: Spring ISD 
In order to fully align with federal and state RtI requirements, the Spring Independent School District has 
developed the following framework for the CSS process. 

Fidelity of Implementation 
Current research indicates that the most common cause of failed intervention is a lack of fidelity of 
implementation. Fidelity is the degree of accuracy with which an intervention, program, or curriculum is 
implemented according to research findings and/or its developers’ specifications (Buffum, Mattos, & Weber, 
2009, p.208). In order to assure accuracy, it is important to deliver instruction in the way it was designed to be 
delivered (Gresham, MacMillian, Beebe-Frankenberger & Bocian, 2000). RtI is a scientific process in which the 
group is introduced to a treatment, or intervention. If an intervention is applied systematically, progress is 
monitored effectively, and decision-making regarding the student progress is adjusted to ensure student success, 
then fidelity will occur. 

The National Center on Learning Disabilities (2006) reports, for a CSSP (RtI) component to be successful in 
addressing current challenges, the component must be implemented with high integrity. Further, they assert, 
implementing instruction with fidelity satisfies one of IDEA’s legal requirements for appropriate instruction. 

Positive student outcomes are directly correlated with the degree of fidelity implemented in the instruction; high 
fidelity will yield high student success. 

Universal Screening 
Universal screening is a process of reviewing student performance through formal and/or informal assessment 
measures to determine progress in relation to student benchmarks and grade level standards.  It is the practice of 
assessing all students in a school with valid measures in the major curriculum areas, so that students are not at 
risk of failure by a lack of untimely at-risk identification. Screening measures should provide an initial indication 
(baseline data) of which students are entering the school year at risk of academic difficulties because they lack 
the development of critical academic and/or behavior skills or have exceeded benchmarks and need more 
challenging curricula. Information gathered from screening tools allows teachers to differentiate instruction based 
on what students know and can do. 

In Spring ISD, universal screeners in math and reading are administered to students throughout the school year in 
grades K-8. This may include beginning, middle, and end of year screeners. In addition to the universal screening 
tools, schools also utilize multiple criteria to enable more accurate identification and appropriate placement of 
students for support. Data from District Checkpoints and District Benchmarks, in conjunction with a review of a 
student’s previous year STAAR scores, grade reports, attendance or discipline records, teacher observations/ 
documentation… are analyzed by the CSSP Team to enable more rigor and relevance with instruction and to 
develop targeted, individualized interventions to increase student growth and achievement. 

For students not previously identified as being at-risk of failure who do not meet the standard or cut point on the 
screening assessments, an Individualized Intervention Plan (IIP) is developed by the teacher/Professional 
Learning Community (PLC) or CSSP Team. Once the baseline has been established, which is the best indicator of 
a student’s performance at the beginning of progress monitoring, student progress is monitored for at least six 
weeks to confirm risk or rule out false positive screening results. The campus PLC or CSSP Team will discuss and 
interpret progress monitoring data to assess instruction and interventions and to determine the most appropriate 
next steps in the CSSP. Communicating and interpreting this data often occurs with the use of data walls/data 
talks and graphing student progress. The data, in particular, serves as a source that can be easily understood by 
teachers, administrators, parents, and students.  
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Universal Screening Instruments 
Universal Screening Instruments - Elementary 

Grade Subject Screening Instrument 

Pre-Kindergarten 

Pre-Kindergarten - Bilingual 

Reading & Math 

Reading & Math 

CIRCLE 

CIRCLE 

Kindergarten 
Kindergarten - Bilingual 

Reading & Math 
Reading & Math 

MAP 
Renaissance – Spanish & English 

Grade 1 
Grade 1 - Bilingual 

Reading & Math 
Reading & Math 

MAP 
Renaissance – Spanish & English 

Grade 2 
Grade 2 - Bilingual 

Reading & Math 
Reading & Math 

MAP 
Renaissance – Spanish & English 

Grade 3 
Grade 3 - Bilingual 

Reading & Math 
Reading & Math 

MAP 
Renaissance – Spanish & English 

Grade 4 

Grade 4 - Bilingual 

Reading & Math 

Reading & Math 

MAP 

Renaissance – Spanish & English 

Grade 5 

Grade 5 - Bilingual 

Reading & Math 

Reading & Math 

MAP 

Renaissance – English 
Exceptions: 
1. Recent arrivals will be assessed in both 

languages 
2. Students who have not made progress on 

TELPAS reading or are below reading 
grade level will be assessed in both 
languages 

 

Universal Screening Instruments - Secondary 
Grade Subject Screening Instrument 

Grade 6- 8 Reading & Math MAP 

Grade 9-12 Reading 
 
 
Math 

8th grade Reading STAAR 
English I STAAR End of Course 
 
8th grade Math STAAR 
Algebra I STAAR End of Course 

CSSP Team will meet within the first three weeks of school to review “rollover” students’ IIP who are currently 
in the strategic or intensive phase of intervention. The team will continue the implementation of the IIP until the 
current year’s screener has been administered to assess progress and determine the appropriate Tier. 
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Universal Screening Instruments - Behavior 
Grade Screening Instrument 

Grade K-12 The CSSP Team will hold a behavior DPM as needed to review the data for 
any student who: 

 has 6 or more referrals or incidents  
 Parent request  
 Student presents an imminent threat to physical safety of self or 

others that goes beyond the support of the student code of conduct  
 If a student presents a possible obvious disability, the district 

guidelines will be followed 
 Outside extenuating circumstances impacting school environment 

(ex. Trauma, death, divorce, CPS involvement and homelessness) 

The referral will be processed through the Student Support Specialist for a 
DPM meeting to review Tier I data to determine if a Tier II referral is 
necessary. 

CSSP Team will meet within the first three weeks of school to review Behavior IIPs of “rollover” students who 
are currently in the strategic or intensive phase of intervention. The team will continue the implementation of 
the Behavior IIP for the first 6 week. 
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The Collaborative Student Support Process Team 

 

The campus CSSP Team membership may vary from school to school based on size and resources. Below is a sample of an 
effective CSSP Team membership. 

The CSSP Team has three purposes: 

1. To review school-wide academic data in order to evaluate the progress of students in core programs (Universal) 

2. To screen and identify students in need of additional academic support using common and multiple measures. 

3. To plan and design implementation of interventions and evaluate progress monitoring data of students receiving 
interventions. Based on a student’s “response to intervention”, a formal referral for Special Education may result. 

Schools may organize and reorganize teams during the implementation of the CSSP because this is a dynamic process in 
which procedural changes, especially in teams, are made to meet the ongoing changes in the needs and resources of a 
school. The key to teaming in the CSSP is leadership, collaboration across educators, and the use of the “problem-
solving” process to drive decisions. (See Problem-Solving Model) 

Collaborative Student Support Process Team Responsibilities 

The Core CSSP Team 
The CSSP Team utilizes the problem-solving model to: 1) identify the problem 2) analyze why it is occurring 3) 
develop and implement the intervention plan, and 4) evaluate the plan’s effectiveness. Collaboration entails 
reviewing a comprehensive list of documentation (i.e. assessment and progress monitoring data, prior interventions, 
adjustments or modifications to instruction, student’s educational history, information from parents, etc…) in an effort 
to design personalized intervention plans matched to students’ needs. Data- decision-making results in team 
consensus regarding development of interventions, tier placement, movement between tiers, or referral to Special 
Education. CSSP Team meetings and follow up meetings are scheduled by the CSSP Chair. Parents should be 
notified within 5 business days after the team decision, explaining the data-driven process of CSSP, the 
Individualized Intervention Plan, and the importance of regular school attendance to enable the effectiveness of 
core instruction and interventions. 
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Core Members 
 Principal/Associate Principal (or principal designee) - Provides leadership and support to ensure core 

programs and interventions are being implemented with fidelity; ensures there is an individualized Intervention 
Plan (IIP) and the importance of a school-wide plan for collecting required documentation for student folders and 
entering data in eSchool; assists teams with analyzing data and making instructional decisions that support 
students; assigns personnel/staff to support implementation of the CSSP; ensures that a yearlong CSSP Team 
meeting calendar is in place in August; attends CSSP Team meetings and is active in the process; ensures 
documentation of interventions and program data is maintained; recruits new core team members; promotes the 
CSSP at campus and district levels; pro vides or coordinates continuous professional development; understands 
and provides for student confidentiality; supports and guides collaboration between teachers in grade-level/PLC 
meetings, interventionists and other staff; ensures CSSP folders/ data transfers with students to receiving middle 
and high school campuses; provides a plan for inviting parents into the process at the Strategic level. 

 Counselor - Serves as a core CSSP Team member and support resource; participates in CSSP meetings and 
grade-level/PLC meetings, as needed; provides individual and group counseling; serves as the contact persons 
for students who self-refer; participates in intervention planning; monitors students for effectiveness of 
interventions and strategies; supports teachers with behavior concerns and interventions. 

 Nurse - Attends CSSP Team meetings and provides pertinent medical information on students; refers students 
to the CSSP when physical symptoms indicate a problem impacting learning and/or behavior; serves as a 
resource regarding health services and/or health issues; conducts curriculum-based support groups when 
needed. 

 Classroom Teacher - Provides high-quality core instruction (Universal) and differentiated instruction for students 
with fidelity; participates in PLC/grade-level team meetings and CSSP Team meetings to analyze student 
performance, discuss assessment data, identify student needs, set target learning goals, and develop 
interventions; monitors all “at risk” students; implements specific scientific research- based interventions, 
programs, and practices; maintains ongoing progress monitoring data/documentation, work samples, anecdotal 
notes...for identified students; monitors instruction and intervention plans for effectiveness of 
interventions/strategies; determines and refers students to the CSSP Team for strategic and intensive 
interventions support; contacts parents within five (5) business days of a Decision Point Meeting;  documents 
parent notifications.  

 Interventionist: (Teacher or Specialist) - Collaborates with members of the PLC and/or CSSP Team in planning, 
screening, instruction, developing interventions, and progress monitoring; participates in the Decision Point 
Meeting to assist in identifying at-risk students and determining appropriate level placement; implements 
interventions with fidelity; administers, records, and interprets progress monitoring measures; collaborates with 
team to determine intervention effectiveness and plan necessary adjustments/modifications to interventions 
and/or instruction; maintains documentation of interventions and progress monitoring data for Strategic and 
Intensive students according to district guidelines. 

 Special Education Teacher - (excluding diagnosticians/therapists) - Provides CSSP Team with information 
regarding methodology for providing instructional and/or behavioral interventions that can be implemented in 
the general classroom; attends Decision Point Meetings as required; promotes a working relationship between 
the CSSP Team and Special Education staff. 

 English Language Learners (ELL) Representative/Specialist - Attends all meetings for identified ELL 
students; advises and completes Language Proficiency Assessment Committee (LPAC) paperwork for ELL 
students; supports teachers in PLC/grade-level meetings; conducts language screenings and assessments as 
required; coaches staff on how to scaffold instruction for students receiving ELL services; provides ELL 
interventions at all levels; provides supportive data and documentation necessary for the CSSP Team; helps staff 
identify students that qualify for Limited English Proficiency (LEP) services; ensures that language acquisition is 
NOT the basis for disability referrals. 

 Reading Specialist, Speech/Language Pathologist, Instructional/Behavior Specialists - Attends Decision 
Point Meetings as requested; provides documentation pertaining to students’ needs; monitors student plans for 
effectiveness of interventions/strategies; provides professional input from their area of expertise to assist 
teachers with addressing academic deficits and behavior issues; promotes the CSSP with all staff.  
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CSSP Team: Special Assignments 
Other major roles and responsibilities that are assigned by the principal on the CSSP Team are: 

 Recorder: Responsible for recording the plans, including meeting notes, and ensures a copy of the 
intervention plan is shared with all persons involved in its implementation 

 Timekeeper: Essential in making sure that meeting times and norms are respected and the team stays 
focused 

 CSSP Chair: Schedules and serves as the Campus Lead; Facilitates decision point meetings; maintains 
recordkeeping of all folders; inputs data into eSchool; completes required forms; ensures a copy of 
intervention plan is shared with all teacher and interventionist(s) responsible for its implementation; provides 
campus training on the CSSP for effective implementation; maintains consistent communication with team 
leaders who guide the universal and strategic intervention process; works with the leadership team to ensure 
clarity with implementation; provides updates and professional development training on the CSSP procedures 
throughout the year; attends all trainings and district meetings. 

The Leadership Team 
A school’s Leadership or Executive Leadership Team is generally composed of the Principal, Assistant or Associate 
Principals, Counselors and designated administrators/specialists that are also members of the CSSP Team. 
Leadership Team members share in a multiplicity of leadership roles which allow them to implement, facilitate, and 
support campus implementation while serving in capacities that directly relate to school administration, academics, 
discipline, PEIMS, counseling, Special Education, ESL/ Bilingual programs, and other instructional, health, or social 
services. Leadership Team meetings are scheduled by the principal with school administrators. Leadership Team 
members may also meet with Grade-Level/PLC Teams to discuss data, instruction, intervention, and Decision Point 
Meeting referrals/placement. 
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Teacher Teams/PLCs 
(Professional Learning Communities) 

Grade-Level Teacher Teams guide the universal and strategic 
intervention process 
These teams are composed of grade-level content area teachers with an assigned Lead Teacher and/or Department 
Chairperson. Teachers have a scheduled time each week to meet as small teams, Professional Learning Communities 
(PLCs). Using the “problem-solving” model, teachers work collaboratively to analyze data, address gaps in learning, 
plan for instruction, identify struggling learners/learner needs, and design interventions for universal and strategic 
support to increase success. Based on progress monitoring data, teacher teams submit referrals to the CSSP Team for 
students in need of more intensive levels of intervention support. 

Role and Responsibilities 
 Utilize screening data/assessments to identify students for interventions by student, by standard, by target 

 Define each student expectation (SE) 

 Deconstruct the standard into discrete learning targets 

 Identify skills needed to master the standard 

 Consider how to assess students on each target 

 Create a scope/sequence for the learning targets that would govern the pacing 

 Select resources that align to what teachers have determined to be essential for mastery of skills 

 Scaffold content, process, and product on the basis of student needs 

 Differentiate instruction to meet learner needs 

 Use scientific, research-based resources 

 Employ foundational research/best practices for instruction (see below) 

 Plan flexible time in their schedule to allow for re-teaching essential standards 

 Provide enrichment learning for students who have demonstrated mastery 

 Document progress monitoring, interventions, assessments, parent notifications of interventions/placement 

 Follow referral procedures for strategic and intensive levels for students who do not achieve target goals for 
mastery of skills 

Note: Foundational research-based practices for instruction: 

(ex. Multiple Intelligences (Gardner), Brain-based Learning (Jensen), Cooperative Learning (Kagan & Kagan), 
Classroom Instructional Strategies (Marzano), Visible Teaching and Learning (John Hattie), Teach Like a Champion 
(Doug Lemov), and CHAMPS (Randy Sprick)) 
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The Role of the School Counselor – Behavior Interventionist 
Spring ISD Counselors collaborate with members of the CSSP Team planning, implementing, screening, and the 
development of interventions, for the classroom and campus. They assist in the planning of school-wide positive 
behavior intervention supports. The role of the Counselor is detailed below. 

 

 

  

• Develop, in collaboration with the campus CSSPT and Behavior 
Specialist, a Behavior Support Plan that coincides with the 
hypothesized function of behavior

• Conduct individual / small group counseling sessions addressing
behavior deficits identified in the Behavior Support Plan for a 
duration of 15 minutes, 3 - 4 times per week.

• Maintain documentation of counseling sessions 

• Provide ongoing support for teachers and staff

• Intensive supports implemented for one cycle of 4 to 6 weeks

Intensive

Tier III
1-5% of Students

• Offer individual/small group counseling sessions for students with 
specific behavior deficits as identified via behavior data for a 
duration of 15 minutes, 2 times per week

• Collaborate with the campus CSSP Team to implement Tier II 
behavior strategies

• Maintain documentation of counseling sessions

• Provide ongoing support for teachers and staff

• Counseling interventions employed for a minimum of one cycle 4-6 
weeks

Strategic

Tier II
5-10% of Students

• Implement a comprehensive, developmental guidance and 
counseling program. 

• Support, model, and observe to help teachers and campus 
with the implemenation of school-wide behavior 
management system

• Collaborate with the Student Support Specialist (SSS) and 
Behvaior Specialist regarding the support of teachers and 
students in the area of behavior

Universal

Tier I

Core Classroom 
Instruction

100% of Students 
receive Differentiated 

Instruction
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Positive Behavior Intervention and Support (PBIS) – The Role of the 
Behavior Specialist 

Spring ISD Behavior Specialists collaborate with members of the PLC or CSSPT to plan, implement, screen, develop 
interventions and monitor the progress for behavioral issues. They participate in the planning of school-wide 
implementation of behavior supports; provide training to campus staff on the implementation of behavior supports; 
observe students in Strategic and Intensive Tiers for behavior issues; work with campus staff to implement behavior 
strategies; collaborate in creating Behavior Support Plans (BSPs); and monitor progress of Behavior Support Plans 
through ABC charts and observation. The role of the Behavior Specialists is detailed below. 

• Develop, in collaboration with the campus CSSPT, a Behavior 
Support Plan that coincides with the hypothesized function of 
behavior

• Continue conducting observations and collecting data by 
Behavior Specialist

• Provide ongoing support for teachers and counselors

• Plan implemented for one cycle of 4 to 6 weeks

• Assist with collecting data for possible special education referral

Intensive

Tier III
1-5% of Students

• After 4 to 6 weeks of teacher data collection, the Behavior Specialist will 
review student discipline data (ABC Chart, or ABC Checklist & Behavior 
Intervention Tracking Form), conduct observations and provide 
recommendations for students not responding to Universal Best 
Practices

• Behavior Specialist will make recommendations of strategies based on 
identified behaviors

• Ongoing observations will be conducted and data collected by behavior 
specialist

• Recommend strategies to be implemented and documented by campus 
for one cycle of 4 to 6 weeks

• ABC data will be collected on target behaviors identified from Universal 
Tier 1 data and recommendations of behavior specialist

• Based on data, a Functional Behavior Assessment may be performed

Strategic

Tier II

5-10% of Students

• Collaborate with administrators to identify campus needs and 
provide specialized support

• Offer staff development regarding best practices for classroom 
management and PBIS.

• Collaborate with the SSS and Counselor regarding support of 
teachers and students in the area of behavior.

• Advise on the appropriateness of Tier II Referral with consideration 
given to implementation of Tier I supports and cirucumstances in 
student's life

Universal

Tier I

Core Classroom 
Instruction

100% of Students receive 
Differentiated Instruction
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The “Problem-Solving Model” in CSSP 
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SECTION III - Process Models 

CSSP Flow Chart for Academics, Behavior & Special Considerations 
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Spring ISD Collaborative Student Support Process (RtI) Model K-8 

 

• Embeds high-quality core instruction
• Includes grade‐level standards and learning targets
• Intensive, Individualized Instruction
• Elementary: 45 minutes
• Middle school: 30 minutes

• ≥ 3-5 30 minute sessions per week
• ≤ 3 students per teacher-led gropus
• Skills-Specific, Increased Frequency
• Monitored weekly
• Additional assessments

• Further Considerations
• Dyslexia - Wilson Program (if applicable)
• 504- Not an automatic referral
• Special Education- Not an automatic referral

Intensive
Tier III

1-5% of Students

• Embeds high-quality core instruction
• Includes grade level standards and learning targets
• Targets student deficits during small group instruction; 
Increased Intensity
• Elementary: 45 minutes per session
• Middle School: 30 minutes per session

• ≥ 2-3 45 minute sessions per week
• ≤ 8 students per teacher-led group
• Clear learning targets, supplemental interventions (ex. Florida 
Center for Reading   Research intervention materials)

• Additional assessments

Strategic
Tier II

5-10% of Students 

• All Students
• Embeds high-quality core instruction
• Includes grade level standards and learning targets
• Implements research-based best practices
• Incorporates flexible grouping and differentiated instruction
• Monitored at least three times per a year
• Additional assessments

Universal
Tier I

Core Classroom 
Instruction

100% of Students receive 
Differentiated Instruction
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Spring ISD Collaborative Student Suppor t Process (RtI) Academic 
Flow Chart – K-8 

Universal/Tier I 
 

 

 

 

 

 

 

  

Universal / Tier I – Research-Based Instructional Strategies in General Education Classrooms 

 Work with students in areas of math/reading as designated through SISD Curriculum Framework. 

 Record all Universal/Tier I instruction including, flexible grouping, differentiated instruction, Multiple 
Intelligence, student interest inventories, and any other best practices. Documentation includes, lesson 
plans, schedules, student work samples, etc. 

 Small group, differentiated instruction and documentation is required in both reading/math. 
 Embed research-based instructional strategies like Marzano and Teach Like a Champion. 

Decision Point: Universal / Tier I Screening 

Student is at or below the cut    Student is above the cut 
scores on the Universal Screener   scores on the Universal Screener 

Universal / Tier I Screening 

 Universal Screening dates: (See District Benchmark Calendar.) 
• Reading: BOY, MOY and EOY 
• Language: BOY, MOY AND EOY (Pertinent grade levels.) 
• Math: BOY, MOY and EOY 

 Campus CSSP Teams utilize universal screeners and Tier I intervention data to hold Decision Point Meetings for 
students. 

 In addition, Student Support Specialists, along with campus content specialists, may review additional data and 
offer Universal / Tier I suggestions or assistance to the teacher. 

Teacher completes Universal/Tier I 
interventions & acceleration and collects 

data/documentation to present to the 
Collaborative Student Support Team at the 

Decision Point Meeting. 

Continue working with the student in the 
general education classroom using 

Universal/Tier I interventions & 
acceleration 

OR 
Schedule a Consult Meeting with the 

Collaborative Student Support Team for 
input and further assistance in 

Uni ersal/Tier I instr ction  
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart – K-8 

Strategic / Tier II 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Documentation for Strategic / Tier II 

 Prior to Decision Point Meeting, the teacher completes the Universal/Tier I interventions and collects the 
appropriate data/documentation 

 At the Decision Point Meeting, the teacher presents student data including, but not limited to. 
• Universal/Tier I Initial Referral Form 

• Universal/Tier I Documentation (current small group documentation, Multiple Intelligence student 
profile, interest inventory, student work samples, and lesson plans/schedules documenting 
differentiated instruction practices for a minimum of 6 weeks) 

• Summary of assessment data including Universal Screening, district benchmarks, common formative 
assessments, STAAR, etc. 

• Review other applicable data for the Decision Point Meeting such as the Dyslexia Observation form. 

 Vision and Hearing Screening should also be considered 

Frequency of Strategic / Tier II Interventions 
Students in Strategic / Tier II will receive 2-3 sessions per week for according to grade level using a district- 
approved Strategic / Tier II intervention in groups of no more than 5-10% of students functioning at the same 

instructional level. 
Elementary minutes: 45 minutes 

Middle School minutes: 30 minutes. 

Progress Monitoring of Effectiveness of Intervention 
The Campus Collaborative Student Support Team will review student progress periodically, and at the end of the 

intervention cycle, the Campus Collaborative Student Support Team will conduct a Decision Point Meeting. 
Student must have a progress measure at least every two weeks to monitor how the student is responding to the 

intervention. 

Data indicated that the student 
has made progress and will 

return to Universal/Tier I. 

Data indicates that the student 
has made some progress, but 
will continue in Strategic/Tier II 

for another cycle. 

Data indicated that the student has 
made little to no progress and will 

move to Intensive/Tier III. 

Decision Point: End of Strategic / Tier II Interventions Intervention Cycle 

The student will remain 
in the same 

Strategic/Tier II 
Intervention Plan. 

The student will receive 
a revised Strategic/Tier 

II Intervention Plan. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart – K-8 

Intensive/ Tier III 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Documentation for Intensive / Tier III 
The difference between Tier II and Tier III is the frequency and group size of the intervention. This is the last stage of the 
intervention model and is the most intensive. 

 Special Education, Dyslexia Staff and other specialist are invited to collaborate at the beginning of Tier III. 

 In a Decision Point Meeting, the Campus Collaborative Student Support Team reviews student data including, but not 
limited to: 
• Tier I Information Form and documentation 
• Intervention Documentation (including collaboration by interventionist if applicable) 
• Progress Monitoring Data 
• Vision, Hearing, and Health Form completed by school nurse 
• Other applicable data reviewed on the Decision Point Meeting Form 

 The Campus Collaborative Student Support Team reviews the data and determines if student moves to Tier III 
interventions. 

Frequency of Intensive / Tier III Interventions 
Students at Tier III will receive 3-5 sessions per week according to grade level for a minimum of 6 weeks using intervention 

in groups of no more than 1-3 students functioning at the same instructional level. 

Progress Monitoring Intensive / Tier III interventions 
The Campus Collaborative Student Support Team will review student progress periodically, and at the end of the 

intervention cycle, the Campus Collaborative Student Support Team will conduct a Decision Point Meeting. Student must 
have a progress measure at least 1 time a week to monitor how the student is responding to the intervention. 

Decision Point: End of Intensive / Tier III Intervention Cycle 

Data indicats that the 
student has made 

significant progress to 
return to Universal. 

According to the data, the 
student has made 

progress and will return to 
Strategic for a designated 

time period. 

Data indicats that the 
student has made some 
progress, but will remain 

in Intensive for a 
designated time period. 

Data indicats that the 
student has made little or 

no progress. The 
Campus Collaborative 
Student Support Team, 
including an evaluation 
specialist, recommends 

further evaluaion 

The Campus Collaborative 
Student Support Team will 
determine the appropriate 

intervention. 

The Campus Collaborative 
Student Support Team will 
determine the appropriate 

intervention. 

Important Point for Intensive / Tier III 
As with Universal/Tier I and Strategic/Tier II, it is imperative that we can prove the interventions were carried out exactly as 

specified by the team with fidelity and consistency. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart – K-8 

Post-Referral 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Student was referred by Campus Collaborative Student Support Team for further evaluation by 504 or 
Special Ed. 

Upon completion of the evaluation, the Campus Collaborative Student Support Team meets with evaluator to review results of 
evaluation. 

Student Meets Eligibility Student Does Not Meet Eligibility 

Student Meets 
Eligibility for Special 
Education Services 

Student Meets 
Eligibility for Section 

504 Services 

The Campus Collaborative Student Support Team, in 
collaboration with evaluator, determines a plan for 

the student. 
 

This includes suggestions for instruction and 
interventions based on the evaluation. 

 
The Campus Collaborative Student Support Team 
determines if Strategic/Tier II or Intensive/Tier III 

interventions are appropriate for the student. 
 

If the student will continue Strategic/Tier II or 
Intensive/Tier III, an Intervention Plan is created and 

the CSSP is followed. 

Follow the Special 
Education Process 

Follow the Section 
504 Committee 

Process 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (K-12) 

Post-Special Education - Dismissal 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Student is recommended by Special Education to the Collaborative Student Support 
Team for monitoring and supports upon the DISMISSAL from 

Special Education Services. 

Student may need UNIVERSAL supports and accommodations to be successful with 
Academics and Behavior. 

The Student Support Specialist will attend the ARD meeting of a student recommended 
for DISMISSAL from Special Education Services to gather data for the UNIVERSAL DPM. 

The Campus Collaborative Student Support Team will determine which level of 
interventions and accommodations are appropriate for the student and ensure that the 

student’s UNIVERSAL plan will be beneficial for student success. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Model 9-12 

 

 

 

• Embeds high-quality core instruction
• Includes below grade‐level standards and learning targets
• Increased intensity/skills-specific, frequency, number, or type 

of Tier II Interventions
• High School: 1 Period

• ≥ 3-5 45 minute sessions per week
• ≤ 3 students per teacher-led group
• Monitored weekly

• Further Considerations
• Dyslexia - Wilson Program (if applicable)
• 504- Not an automatic referral
• Special Education- Not an automatic referral

Intensive
Tier III

1-5% of Students

• 5 - 10% of students
• Embeds high-quality core instruction
• High School: 1 Period/Tutorials
• Includes grade level standards and learning targets
• Targets student deficits during small group instruction;     

Increased Intensity
• ≥2-3 45 minute sessions per week
• ≤ 8 per group
• Clear learning targets, supplemental interventions (ex. 

Florida Center for Reading Research intervention 
materials)

• Monitored bi-weekly
• Additional assessments / data

Strategic
Tier II

5-10% of Students 

• All Students
• Embeds high-quality core instruction
• Includes grade level standards and learning targets
• Implements research-based best practices
• Incorporates flexible grouping and differentiated instruction
• Monitored at least three times per a year
• Additional assessments

Universal
Tier I

Core Classroom Instruction

100% of Students receive 
Differentiated Instruction
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (9-12) 

Universal / Tier I 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Universal / Tier I – Research-Based Instructional Strategies in General Education Classrooms. 

▪ Work with students in areas of math/reading as designated through Spring ISD Curriculum Framework. 

▪ Record all Universal/Tier I instruction including, flexible grouping, differentiated instruction, Multiple Intelligence, student 
interest inventories, and any other best practices. Documentation includes, lesson plans, schedules, student work 
samples, etc. 

▪ Complete Multiple Intelligence student profiles and interest inventories to design a differentiated student instructional 
program. 

Universal / Tier I Screening 

▪ Universal Screening dates: (See District Benchmark Calendar) 
o Reading: The Universal Screening District Aggregate Data will be based upon previous year’s state assessment 

the student took in Reading/ELA. 
o Math: The Universal Screening District Aggregate Data will be based upon the previous year’s state assessment 

the student took in Math. 
o Failure of one or more content area classes 

▪ Campus CSSP Teams utilize universal screeners and Tier I intervention data to hold Decision Point Meetings for 
students.  

▪ In addition, Student Support Specialists, along with campus content specialists, may review additional data and offer 
Universal/Tier I suggestions or assistance to the teacher. 

Decision Point: Universal / Tier I Screening 
Student is at or below the cut Student is above the cut 
scores on the Universal Screener scores on the Universal Screener 

Teacher of subject area completes the 
appropriate Universal/Tier I interventions & 

acceleration and collects data/documentation 
to present to the CSS Team at the Decision 

Point Meeting. 

Continue working with the student in the 
general education classroom using 

Universal/Tier I interventions & acceleration 
OR 

Schedule a Consult Meeting with the CSS Team 
for input and further assistance in Universal/Tier 

I instruction. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (9-12) 

Strategic/ Tier II 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Documentation for Strategic / Tier II 

▪ Prior to Decision Point Meeting, the teacher completes the Universal/Tier I Information Form and collects the 
appropriate Universal/Tier I data/documentation 

▪ At the Decision Point Meeting, the teacher presents student data including, but not limited to: 
o Universal/Tier I Initial Referral Form 
o Tier I Documentation (current small group documentation, Multiple Intelligence student profile, interest inventory, 

student work samples, and lesson plans/schedules documenting Differentiated Instruction practices for a 
minimum of 6 weeks) 

o Summary of assessment data including Universal Screening, district benchmarks, common formative 
assessments, STAAR/TAKS history, etc. 

o Review other applicable data for the Decision Point Meeting such as the Dyslexia Observation form. 

▪ Vision and Hearing Screening should also be considered. 

Frequency of Strategic / Tier II Interventions 

Students in Strategic / Tier II will receive intervention for 2-3, forty-five minute sessions per week during a minimum of 6 
weeks unless otherwise specified by the campus CSS Team. 

Progress Monitoring of Effectiveness of Intervention 

The CSS Team will review student progress periodically, and at the end of the intervention cycle, the CSS Team will conduct 
a Decision Point Meeting. Student must have a progress measure at least every 2 weeks to monitor how the student is 
responding to the intervention. 

Decision Point: End of Strategic / Tier II Interventions Intervention Cycle 

Data indicated that the student has 
made progress and will return to 

Universal/Tier I. 

Data indicated that the student has 
made some progress, but will 
continue in Strategic/Tier II for 

another cycle. 

Data indicated that the student has 
made little to no progress and will 

move to Intensive/Tier III. 

The student will remain 
in the same 

Strategic/Tier II 
Intervention Plan. 

The student will receive 
a revised Strategic/Tier 

II Intervention Plan. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (9-12) 

Intensive / Tier III 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Documentation for Intensive / Tier III 
The difference between Tier II and Tier III is the frequency and group size of the intervention. This is the last stage of the 
intervention model and is the most intensive. 

▪ Special Education and Dyslexia Staff are invited to collaborate at the beginning of Intensive/Tier III. 

▪ In a Decision Point Meeting, the CSS Team reviews student data including, but not limited to: 
o Universal/Tier I Information Form and documentation 
o Intervention Documentation (including collaboration by interventionist if applicable) 
o Vision, Hearing, and Health Form completed by school nurse 
o Other applicable data reviewed on the Decision Point Meeting Form. 

▪ The CSS Team reviews the data and determines if student moves to Tier III interventions. 

Frequency of Intensive / Tier III Interventions 

Students in Intensive/Tier III will receive 5, forty–five minute sessions per week unless otherwise specified by the campus 
CSS Team. 

Progress Monitoring Intensive / Tier III interventions 

The CSS Team will use data from interventions to monitor student progress. The CSS Team will review student progress 
periodically, and at the end of the intervention cycle (minimum 6 weeks) the CSS Team will conduct a Decision Point 
Meeting. Student must have a progress measure at least 1 time a week to monitor how they are responding to the 
intervention. 

Decision Point: End of Intensive / Tier III Intervention Cycle 

Data indicates that the 
students has made 

significant progress and 
will return to Universal. 

According to the data, 
the student has made 

progress and will return 
to Strategic for a 

designated time period. 
 

The CSS Team will 
determine the 

appropriate intervention. 

Data indicates the 
student has made some 
progress, but will remain 

in Intensive for a 
designated time period. 

 
The CSS Team will 

determine the 
appropriate intervention. 

Data indicates the 
student has made some 
progress, but will remain 

in Intensive for a 
designated time period. 

 
The CSS Team will 

determine the 
appropriate intervention. 

Important Point for Intensive /Tier III 

As with Tier I and Tier II, it is imperative that we can prove the interventions were carried out exactly as specified by the team 
with fidelity and consistency. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (9-12) 

Post-ReferraI 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Student was referred by Campus Collaborative Student Support Team for further evaluation by 504 
or Special Ed. 

Upon completion of the evaluation, the Campus Collaborative Student Support Team meets with evaluator to review results 
of evaluation. 

Student Meets Eligibility Student Does Not Meet Eligibility 

Student Meets 
Eligibility for Special 
Education Services 

Student Meets 
Eligibility for Section 

504 Services 

Follow the Special 
Education Process 

Follow the Section 
504 Committee 

Process 

The Campus Collaborative Student Support Team, in 
collaboration with evaluator, determines a plan for 

the student. 
 

This includes suggestions for instruction and 
interventions based on the evaluation. 

 
The Campus Collaborative Student Support Team 
determines if Strategic/Tier II or Intensive/Tier III 

interventions are appropriate for the student. 
 

If the student will continue Strategic/Tier II or 
Intensive/Tier III, an Intervention Plan is created and 

the CSSP is followed. 
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Spring ISD Collaborative Student Support Process (RtI) Academic 
Flow Chart (9-12) 

Post-Special Education - DismissaI 
 

 

 

 

 

 

 

 

 

 

 

 

  

Student is recommended by Special Education to the Collaborative Student Support 
Team for monitoring and supports upon the DISMISSAL from 

Special Education Services. 

Student may need UNIVERSAL supports and accommodations to be successful with 
Academics and Behavior. 

The Student Support Specialist will attend the ARD meeting of a student recommended 
for DISMISSAL from Special Education Services to gather data for the UNIVERSAL DPM. 

The Campus Collaborative Student Support Team will determine which level of 
interventions and accommodations are appropriate for the student and ensure that the 

student’s UNIVERSAL plan will be beneficial for student success. 



Page | 30 

 

 

 

 

 

 

 

 

 

 

 

 

Behavior Flow Charts 
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Spring ISD Collaborative Student Support Process (RtI) Behavior 
Flow Chart K-12 

Universal / Tier I 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Universal / Tier I – Research-Based School Wide Positive Behavior 
 School-wide Behavior Management Programs (i.e., CHAMPs/DSC; Restorative Practices); 

 Apply differentiated instruction training to ensure effective classroom management systems are implemented; 

 Student Interest Inventories and Multiple Intelligence inventories to assist in differentiated instruction; 

 Keep record of Tier I PBS systems implemented such as: teaching of rules and expectations, procedures for 
transitions, schedules, parent communication, student conferences, reinforcement surveys, informal social skills 
training, behavior contracts and other systems in classroom; 

 Campus staff keep record of behavior data such as discipline referrals, administrative conferences with student 
and/or parent, ABC Data, or other type of behavior tracking forms; 

 Tier I PBIS System, which can include planned discussions, academic assistance, goal setting, increased positive 
interactions, structured settings, and/or mentoring; or  

 The campus administrator may contact the Student Support Services Department/ Special Services Department for 
collaboration, support, or training at any time. 

Administrative referrals/incident for the following types of incidents will be considered for the Universal Screening: 
directed cursing, property theft and/or deliberate destruction, weapons or drug possession/use, behavior threatening to 
self/others, behavior of a physical, racial, or sexual nature, and persistent disruptive misbehavior. 

Universal / Tier I – Screening and Decision Point 
 The Collaborative Student Support Process Team (CSSPT) will hold a Behavior Decision Point Meeting as needed 

to review the data for any student who: 
o has 6 or more referrals or incidents 

 Student presents an imminent threat to physical safety of self or others that goes beyond the 
support of the student code of conduct 

o Parent request 
o If a student presents a possible obvious disability, the district guidelines will be followed 
o Outside extenuating circumstances impacting school environment (ex. Trauma, death, divorce, CPS 

involvement and homelessness) 
The referral will be processed through the Student Support Specialist for a DPM meeting to review Tier I data to 
determine if a Tier II referral is necessary 

 

Universal / Tier I – Screening and Decision Point 

 Teacher completes the screener and collects data/documentation to present to the CSST at the Decision Point Meeting. 
 If a student remains in Universal, the CSST will provide support and suggestions to the classroom teacher 
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Flow Chart K-12 

Strategic / Tier II 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Strategic / Tier II – Documentation 
Prior to Decision Point Meeting, the teacher completes the Universal Behavior Specialist Intervention Tracking Form, ABC data, 
Interest Inventory, and Multiple Intelligence Screener. 

 At the Decision Point Meeting, the Collaborative Student Support Process Team (CSSPT) will review data collected during 
Tier I. 
o 4-6 weeks of baseline ABC data, work samples, grades, academic benchmarks, student interest inventory, parent 

communication log, discipline referrals, attendance Universal Behavior Intervention Tracking Form 
o The CSSP Team will progress monitor how often the intervention is implemented within the setting and progress 

monitor the student’s identified behavior(s) 
o Other applicable data reviewed on the Decision Point Meeting Form 

During the DPM, the CSSP Team will collaborate with the teacher to review the data submitted and analyze the function(s) of the 
behavior. 

The campus administrator may contact the Student Support Services Department to collaborate prior to, or during, the DPM. 

Strategic / Tier II – Interventions and Supports 
 Strategies and interventions will be given to staff members to address behaviors of concern and will be implemented during 

Tier II; 

 Interventions and supports will be developed according to Tier I documentation; 

 Interventions, and the frequency of progress monitoring data collection will be determined in the DPM, and documented in the 
minutes section in Eduphoria; 

 The Counselor will offer small group counseling sessions for students with specific behavior deficits as identified through the 
behavior data, for a duration of 15 minutes, two times per week; 

 Referral to Harris County Youth Services (CYS) as needed; 

 The CSSP Team will continue observations and take data as it relates to the interventions; 

 The teachers and the counselors will continue to use the Progress Monitoring Form within Eduphoria to document interventions 
put in place during a 4-6 week cycle; 

 The Student Support Specialist will monitor the interventions discussed during the DPM, and collaborate with the classroom 
teacher and CSSP Team on progress of interventions; 

 After 4-6 weeks, the CSSP Team will review data in a DPM; 

 If data indicates the student has made no progress, and/or the student’s behavior has intensified, then the CSSP Team will 
convent a DPM to address movement to Tier III 

 The CSSP Team can consider an expedited referral if the behavior is extreme in nature at any time during the process  

 An LSSP or Diagnostician must be present when discussing a referral to special education if the behavior warrants an 
expedited referral. 

 

Decision Point: End of Tier II Intervention Cycle 

Data indicates that the student has 
made progress and will return to Tier I. 

Data indicates that the student has 
made some progress, but will remain in 

Tier II for an additional 4-6 weeks 

Data indicates that the student has made little 
to no progress. A Behavior Support Plan will 
be developed, and the student will move to 

Tier III. 

The student will continue the same 
level intervention. 

The administrator contacts the LSSP or 
Diagnostician to collaborate during the CSST 
Meeting to discuss special education referral. 
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Intensive / Tier III 
 

 

 

 

 

 

  

Intensive / Tier III - Documentation 
The difference between Tier II and Tier III is the frequency and group size of the intervention. This is the last stage of the 
intervention model and is the most intensive. All existing data will be reviewed during the DPM. 

 Documentation has been collected, and the Behavior Support Plan (BSP) is developed and implemented. 

 The Licensed Specialist in School Psychology (LSSP) or Diagnostician may be invited to collaborate during Tier III. 

 In a Decision Point Meeting, the CSS Team reviews student data including, but not limited to: 
o Universal Intervention Behavior Form and documentation 

o Intervention Documentation (including collaboration by interventionist if applicable) 

o Progress Monitoring Data/ABC Checklist 

o CSSP Vision, Hearing, and Health Form completed by school nurse 

o Other applicable data reviewed on the Decision Point Meeting Form 

 During the Decision Point Meeting, the CSST will collaborate with the teacher to review discipline data 
o If a student is moved to Intensive, the CSS Team will work with the teacher(s) to create a Behavior Support 

Plan 
 

Intensive / Tier III - Interventions 
 The student will be moved to Tier III in Eduphoria and the Behavior Support Plan (BSP) will be reviewed. 

 During the review of the BSP the frequency and duration of the interventions will be specified within the plan. 

 The Counselor will conduct individual/small group counseling sessions addressing behavior deficits identified in the 
BSP for a duration of 15, 3-4 times per week. 

 Tier III interventions, including BSP, will be implemented with fidelity, for a cycle 4-6 weeks. 

 The CSSP Team will hold a DPM to review data, student progress, and explore possible referral for 504 or Special 
Education Evaluation. 

 The CSSP Team can consider an expedited referral if student behavior is extreme in nature at any time during the 
process. 

 

Decision Point: End of Tier III Intervention Cycle 

Data indicates that the student has 
made progress and will return to Tier II. 

Data indicates the student has made 
some progress, but will remain in Tier 

III for an additional 4-6 weeks. 

The CSSP Team 
will recommend further evaluation. 
The SSS will follow Folder Review 

Process. 

Data indicates that the student has 
made no progress. 

The CSST will determine the 
appropriate intervention. 
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Post-Referral 
 

 

 

 

 

 

 

 

 

 

 

 

 

  

Student was referred by Campus Collaborative Student Support Team for further evaluation by 504 
or Special Ed. 

Upon completion of the evaluation, the Campus Collaborative Student Support Team meets with evaluator to review results 
of evaluation. 

Student Meets Eligibility Student Does Not Meet Eligibility 

Student Meets 
Eligibility for Special 
Education Services 

Student Meets 
Eligibility for Section 

504 Services 

Follow the Special 
Education Process 

Follow the Section 
504 Committee 

Process 

The Campus Collaborative Student Support Team, in 
collaboration with evaluator, determines a plan for 

the student. 
 

This includes suggestions for instruction and 
interventions based on the evaluation. 

 
The Campus Collaborative Student Support Team 
determines if Tier Strategic/II or Intensive/Tier III 

interventions are appropriate for the student. 
 

If the student will continue Strategic/Tier II or 
Intensive/Tier III, a Behavior Support Plan is created 

and the CSS Process is followed. 
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Post-Special Education - Dismissal 
 

 

 

 

 

 

 

 

 

Student is recommended by Special Education to the Collaborative Student Support 
Team for monitoring and supports upon the DISMISSAL from 

Special Education Services. 

Student may need UNIVERSAL supports and accommodations to be successful with 
Academics and Behavior. 

The Student Support Specialist will attend the ARD meeting of a student recommended 
for DISMISSAL from Special Education Services to gather data for the UNIVERSAL DPM. 

The Campus Collaborative Student Support Team will determine which level of 
interventions and accommodations are appropriate for the student and ensure that the 

student’s UNIVERSAL plan will be beneficial for student success. 
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DAEP Transition Process for Students Returning to the Home Campus 
Upon successful completion of the DAEP placement, the student begins the transitioning process. 

1. The student will complete a DAEP exit interview (Student Exit Interview Form) with the DAEP Transition Liaison. 
2. A Transition Meeting is scheduled with the Home Campus Behavior Coordinator to discuss academic and behavioral progress (Pupil Update Form) 
3. The Student Support Specialist (SSS) will schedule a DPM to place the student in the recommended tier for RtI support. 
4. Student progress is monitored as outlined in the RtI Manual 

 

 

 

 

 

 

 

 

 

Transition Liason 
schedules the 

Transition Meeting 
with the home 
campus DAEP 
Representative, 
Student Support 

Specialist & 
Behavior Specialist 

Transition Liason 
reviews the student 

academics, 
attendance, and 

behavior (see Pupil 
Data Form) 

Transition Liason 
shares 

recommendations 
with the DAEP 
Representative, 
Student Support 
Specialist, and 

Behavior Specialist 

Campus Student 
Support Specialist 

will schedule a 
Decision Point 

Meeting (DPM) with 
the Collaborative 
Student Support 
Team (CSST) to 

determine the level 
of support needed 
for the student via 

Rtl process 

REQUIRED Attendance for the 
Transition Meeting 

1) Transition Liaison 
(Richey/Burchett Academy) 

2) DAEP Representative (Home 
Campus Administrator) 

3) Student Support Specialist 
(SSS) 

4) RtI Behavior Specialist 

REQUIRED Documentation to be 
Reviewed at the Transition 

Meeting 

1) Pupil Update Form 

2) Richey Academy Behavior 
Goal & Action Plan (Richey 
Only) 

3) Student Exit Interview 

 The Decision Point Meeting is held separately from the Transition Meeting 
 The CSSP Manual outlines who should be present at the DPM 

 The parent and student should be invited to attend the DPM 
 The RtI Behavior Specialists will assist with developing a behavioral plan 
 Progress monitoring is required for all implemented interventions 
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CSSP (RtI) Folder Documentation 
Beginning in the 2015-2016 school year, the student information will be kept in Eduphoria under the student forms tab. 
There will be a CSSP (RtI) Indicator form filed in the student’s cumulative folder. Files are cumulative; therefore, care 
should be taken that the information in them is pertinent to the CSS process and Eduphoria. 

At the end of the year, all information for that school year should be found in Eduphoria. If the student is changing 
campuses (within the district) or being promoted, the student’s cumulative file with the CSSP (RtI) indicator form (or a 
copy of it) should be transferred to the new campus. The eSchool system will “roll over” student data at the end of the 
year or time of transfer, enabling student data to follow the student and be retrieved by the receiving school. 

Special Considerations: Special Education 
RtI and Special Education Identification/CSSP (RtI) and Special Education Identification 

Response to Intervention is not designed to be a pre-referral process. It is not a model in which students must fail 
before interventions begin. Instead, it is a proactive, positive approach for supporting all learners, particularly those 
who are struggling. CSSP (RtI) meets learners where they are within the curriculum and accelerates their learning 
rates. Research has shown that when students are engaged in the curriculum on their instructional level, 
approximately 95 percent of them will respond positively without the need for intensive, specialized instruction. 

Commissioner’s Rules, §89.1011: 
Prior to referral, students experiencing difficulty shall be considered for all support services available to all 
students—tutorial; remedial; compensatory; response to scientific, research-based intervention; and other 
academic or behavior support services. If the student continues to experience difficulties in the general 
classroom after the provision of interventions, district personnel must refer the student for a full and individual 
evaluation. 

Within the federal requirements of special education eligibility ―exclusionary factors are also provided. A student will 
not be judged eligible for special education if one of these factors is identified as the primary reason for lack of 
progress: 

1. Lack of appropriate instruction in reading or mathematics 

Commissioner’s Rules, §89.1040: 
Prior to and as part of the evaluation described in subparagraph (B) of this paragraph and 34 CFR, §§300.307-
300.311, and in order to ensure that underachievement in a child suspected of having a specific learning 
disability is not due to lack of appropriate instruction in reading or mathematics, the following must be 
considered: 

(i) data that demonstrates the child was provided appropriate instruction in reading (as described in 20 
USC, §6368(3)), and/or mathematics within general education settings delivered by qualified personnel; 
and (ii) data-based documentation of repeated assessments of achievement at reasonable intervals, 
reflecting formal evaluation of student progress during instruction. 

2. Limited English proficiency 

3. Cultural or economic disadvantaged 
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General Education, CSS and Special Education Support Services Overview 
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Special Education Referral Procedures 
19 TAC §89.1011. Referral for Full and Individual Initial Evaluation 
Referral of students for a full and individual initial evaluation for possible special education services must be a part of 
the district's overall, general education referral or screening system. Prior to referral, students experiencing difficulty 
in the general classroom should be considered for all support services available to all students, such as tutorial, 
remedial, compensatory, response to scientific, research-based intervention; and other academic or behavior 
support services. If the student continues to experience difficulty in the general classroom after the provision of 
interventions, district personnel must refer the student for a full and individual initial evaluation. This referral for a full 
and individual initial evaluation may be initiated by school personnel, the student's parents or legal guardian, or 
another person involved in the education or care of the student. 

Campus Request 

1. Academic and behavioral interventions should be documented in Eduphoria for all three levels of intervention. 

Note: Throughout the tiered levels of general education support, general education teachers and 
instructional specialists should document student specific academic and behavioral interventions in 
Eduphoria. 

2. Once a campus has determined that a student is not making adequate progress (compared to their grade-
appropriate peers) despite the implementation of interventions, the CSSP Team should request a folder review 
meeting via the Initial Assessment Team Secretary at ext. 8278 and scan/email the Evaluation Request Form. 

3. A current vision and hearing screening (near & far required), that demonstrates passing results, should be 
included in the documentation brought to the folder review, as well as current teacher information, parent 
information, attendance and discipline reports. 

4. A decision will be made at the conclusion of the meeting about whether to refer a student or non- enrolled child 
for special education evaluation and all members of the IAT will sign with agreement. 

Obvious Disability Procedures 

1. When a campus suspects that a student has an obvious disability the Student Support Specialist (SSS) will 
ensure that the student is immediately provided Tier III support and that person will contact the assigned 
Special Education Campus Coordinator and begin collecting initial folder information (Table 1). 

2. A Folder Review Meeting will be requested within 7 school days 

3. A decision will be made at the conclusion of the meeting whether to evaluate or not. 

When assessment is warranted – Initial Consent for Assessment will be provided with a Notice of Decision, the 
Procedural Safeguards, and a Guide to the ARD Process by the campus diagnostician. If the data does not 
support the decision for assessment – recommendations will be given. 

4. The campus should continue to provide (or initiate) campus based interventions and services throughout the 
evaluation process. 

5. Once the assessment is complete, results will be reviewed with the campus staff. 

6. The campus will be responsible for scheduling and conducting the ARD/IEP Meeting. The assigned 
diagnostician should be included on the email notice of the ARD/IEP Meeting. The IEP Meeting should be 
scheduled within 30 calendar days from the date of the assessment. 
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Parent Request 

1. If a parent contacts any school staff member and requests special education testing, the staff member who is 
contacted should notify the Student Support Specialist (SSS) and campus diagnostician. A sample parent 
letter is located in the Special Education Manual. However, a letter is not required. 

2. The Student Support Specialist will immediately contact the Initial Assessment Team (IAT) diagnostician 
assigned to the campus and scan/email the letter of request with the Acknowledgement of Parent Request 
Form. This form is located in the Special Education Manual. 

3. The day the request is received, the Student Support Specialist will send home parent information 
questionnaire, initiate vision/hearing with the campus school nurse, and schedule a Folder Review Meeting 
with the Diagnostician Coordinator by email. 

4. Student Support Specialist will begin to collect documents required on the Evaluation Preparation Checklist. 
This checklist is located in the Appendix. The campus will review the Assessment Preparation Checklist, 
parents’ concerns, doctor's information (if any), student performance, and other school data within 5 school 
days. (See Table 1) 

5. A Folder Review Meeting will be held at the Anderson Leadership Center before day 15 to review data and 
determine whether the information supports a decision for assessment.   When assessment is warranted -- 
Initial Consent for Assessment will be provided with a Notice of Decision and the Procedural Safeguards by the 
Campus Diagnostician. If the data does not support the decision for assessment -- parents will be notified via 
the Notice of Decision and receive a copy of the Procedural Safeguards by the Diagnostician Coordinator. All 
notifications must occur within 15 school days of receipt of the letter requesting assessment. 

6. The campus should continue to provide (or initiate) campus based interventions and services throughout the 
evaluation process. 

(Table 1) School data may include the following: 
 

Academic Language Behavior Health 
Environmental, 

Cultural, 
Economic Factors 

Intervention 
History 

Standardized 
Test 

Performance 

Home Language 
Survey 

Formal & Informal 
Observations Vision Screening 

Cumulative Folder 
Review 

Interventions 
Provided, Duration 

District 
Checkpoints & 
Benchmarks 

LPAC data Office Referrals Hearing Screening At Risk Status 
Progress 

Monitoring Data 
from Interventions 

Formal & 
Informal 

Observations 

Formal & Informal 
Observations 

Teacher 
Comments, 

Report Cards 

Parent Information 

Data from Classroom 
Teacher, Counselor, 

other Support 
Personnel 

Academic & 
Behavior Support 

Services Data 

Work Samples, 
Report Cards 

Language 
Screening 

Parent Input School Nurse 
Information 

Parent Information 
Information from 

Outside Services 

Developmental 
Profile 

 
Intervention 

Data 
Outside 

Doctor Information 
  

TEC § 29.0041. Information and consent for certain psychological examinations or tests. 

(a) On request of a child's parent, before obtaining the parent's consent under 20 U.S.C. Section 1414 
for the administration of any psychological examination or test to the child that is included as part of 
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the evaluation of the child's need for special education, a school district shall provide to the child's 
parent: 
(1) the name and type of the examination or test; and 
(2) an explanation of how the examination or test will be used to develop an appropriate 

individualized education program for the child. 
(b) If the district determines that an additional examination or test is required for the evaluation of a 

child's need for special education after obtaining consent from the child's parent under Subsection 
(a), the district shall provide the information described by Subsections (a) (1) and (2) to the child's 
parent regarding the additional examination or test and shall obtain additional consent for the 
examination or test. 

(c) The time required for the district to provide information and seek consent under Subsection (b) 
may not be counted toward the 45 school days for completion of an evaluation under Section 
29.004. If a parent does not give consent under Subsection (b) within 20 calendar days after the 
date the district provided to the parent the information required by that subsection, the parent's 
consent is considered denied. If, however, the public agency does not suspect that the child has a 
disability and denies the request for an initial evaluation, the public agency must provide written 
notice to the parents, consistent with §300.503(b) and section 615(c) (1) of the Act, which 
explains, among other things, why the public agency refuses to conduct an initial evaluation and 
the information that was used as the basis to make that decision (Fed Register, 2006, p. 46636). 

Special Considerations: Section 504 and Dyslexia 
Section 504 

“Section 504 is a federal law designed to protect the rights of individuals with disabilities in programs and activities 
that receive Federal financial assistance from the U.S. Department of Education (ED). Section 504 provides: "No 
otherwise qualified individual with a disability in the United States . . . shall, solely by reason of her or his disability, 
be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any program 
or activity receiving Federal financial assistance . . . ." 

OCR enforces Section 504 in programs and activities that receive Federal financial assistance from ED. Recipients of 
this Federal financial assistance include public school districts, institutions of higher education, and other state and 
local education agencies. The regulations implementing Section 504 in the context of educational institutions appear 
at 34 C.F.R. Part 104. 

The Section 504 regulations require a school district to provide a "free appropriate public education" (FAPE) to each 
qualified student with a disability who is in the school district's jurisdiction, regardless of the nature or severity of the 
disability. Under Section 504, FAPE consists of the provision of regular or special education and related aids and 
services designed to meet the student's individual educational needs as adequately as the needs of nondisabled 
students are met.” (ed.gov) 

A student can be referred for a Section 504/ADA evaluation by the parent or school personnel at any time during the 
CSS process based upon the needs of the student. All parent requests and school referrals for Section 504/ADA 
support are facilitated by the campus 504 Teams. To be eligible under Section 504/ADA, a student must be 
determined to: 

1. Have a physical or mental impairment. 

2. The physical or mental impairment must limit one or more major life activities. 

3. The impact of the physical or mental impairment must be substantial. 
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Once a student is determined eligible for Section 504/ADA, accommodations are provided to mitigate the student’s 
impairment so that the student can participate in academic and extra-curricular activities. 

Who is disabled under Section 504? 

Any student who has (1) a physical or mental impairment that substantially limits learning or another major life 
activity; (2) a record of such an impairment or; (3) is "regarded as" having such an impairment. 

What is the Section 504 process? 

The Section 504 process includes: child-find, identification, evaluation, committee decision-making, individualized 
service plan, and periodic reviews. 

Schools are required to: 

• Provide provisions for eligible students (evaluating, considering them for eligibility in the Section 504 committee 
process, developing individualized accommodation plans, implementing the plans, and providing periodic 
reviews); 

• Monitor non-discrimination in non-academic programs and activities, and 

• Comply with Section 504 procedural requirements (notices, access to relevant records, opportunity for 
impartial due process hearings, and a review process). 

Does a medical diagnosis of illness automatically mean a student can receive services under Section 504? 

No. A medical diagnosis of an illness does not automatically mean a student can receive services under Section 504. 
The illness must cause a substantial limitation on the student’s ability to learn or another major life activity. 

For additional information regarding 504, please refer to the Spring ISD 504 Manual. 

Parent Request for Section 504/Dyslexia Evaluation 

1. If a parent contacts any school staff member and requests testing, the staff member who is contacted should 
notify the Campus 504 Coordinator/Facilitator.  

2. The 504 Facilitator will immediately contact the parent and/or send home with the student or by email the letter, 
Referral Request to the Campus 504 Facilitator. 

3. The day the written request is received from the parent, the Campus 504 Facilitator will send home parent 
information questionnaire, initiate vision/hearing with the campus school nurse, and schedule a CSSP meeting 
with staff. 

4. The 504 Facilitator will begin to collect documents. The campus will review the Assessment Preparation 
Checklist, parents’ concerns, doctor's information (if any), student performance, and other school data within 5 
school days. 

5. The 504 Facilitator will review data and determine whether the information supports a decision for an 
evaluation. When the evaluation is warranted – Initial Consent for Assessment will be provided with a 
Determination to Evaluate and the Procedural Safeguards to the parent from the Section 504 forms. If the data 
does not support the decision for assessment – parents will be notified via Determination by campus to 
Evaluate and receive a copy of the Procedural Safeguards. All notifications must occur within 15 school days 
of receipt of the letter requesting assessment. 

6. When consent is returned by the parent, the Student Support Specialist will be notified to begin or continue the 
CSSP (RtI). 

The Student Support Specialist will continue to collect CSSP data no later than 40 school days from the date the 
initial consent was signed for the evaluation to be used in the 504 meeting for initial evaluation. 
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Dyslexia 
The use of a tiered intervention process should not delay or deny an evaluation for dyslexia, especially when parent 
or teacher observations reveal the common characteristics of dyslexia. The needs of the students must be the 
foremost priority. Frequently, a child with dyslexia may be making what appears to be progress in the general 
education classroom based on report card grades or minor gains on progress measures. While various interventions 
may prove to be helpful in understanding curriculum, a child with dyslexia also requires a specialized type of 
intervention (See Chapter III of the Dyslexia Handbook: Instruction for Students with Dyslexia) to address his/her 
specific reading disability. The use of a tiered process should not delay the inclusion of a student in dyslexia 
intervention once dyslexia is identified. 

The student who struggles with reading and spelling often puzzles teachers and parents. The student displays ability 
to learn in the absence of print and receives the same classroom instruction that benefits most children; however, the 
student continues to struggle with some or all of the many facets of reading and spelling. This student may be a 
student with dyslexia. Texas Education Code (TEC) §38.003 defines dyslexia in the following way: 
• “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to read, write, or spell, 

despite conventional instruction, adequate intelligence, and socio-cultural opportunity. 

• “Related disorders” include disorders similar to or related to dyslexia such as developmental auditory 
imperceptions, dysphasia, specific developmental dyslexia, developmental dysgraphia, and developmental 
spelling disability. http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.38.htm#38.003 

The International Dyslexia Association defines “dyslexia” in the following way: 
• Dyslexia is a specific learning disability that is neurological in origin. It is characterized by difficulties with 

accurate and/or fluent word recognition and by poor spelling and decoding abilities. These difficulties typically 
result from a deficit in the phonological component of language that is often unexpected in relation to other 
cognitive abilities and the provision of effective classroom instruction. Secondary consequences may include 
problems in reading comprehension and reduced reading experience that can impede growth of vocabulary 
and background knowledge. (Adopted by the International Dyslexia Association Board of Directors, November 
12, 2002) 

Students identified as having dyslexia typically experience primary difficulties in phonological awareness, including 
phonemic awareness and manipulation, single-word reading, reading fluency, and spelling. 

Consequences may include difficulties in reading comprehension and/or written expression. These difficulties in 
phonological awareness are unexpected for the student’s age and educational level and are not primarily the result 
of language difference factors. Additionally, there is often a family history of similar difficulties. The following are the 
primary reading/spelling characteristics of dyslexia: 

• Difficulty reading words in isolation 

• Difficulty accurately decoding unfamiliar words 

• Difficulty with oral reading (slow, inaccurate, or labored) 

• Difficulty spelling It is important to note that individuals demonstrate differences in degree of impairment. 

The reading/spelling characteristics are most often associated with the following: 

• Segmenting, blending, and manipulating sounds in words (phonemic awareness) 

• Learning the names of letters and their associated sounds 

• Holding information about sounds and words in memory (phonological memory) 

• Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid naming) 
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Consequences of dyslexia may include the following: 

• Variable difficulty with aspects of reading comprehension 

• Variable difficulty with aspects of written language 

• Limited vocabulary growth due to reduced reading experiences 

The identification of reading disabilities, including dyslexia, will follow one of two procedures. Spring ISD will typically 
evaluate for dyslexia through §504. On the other hand, if a student is suspected of having a disability within the 
scope of IDEA 2004, all special education procedures must be followed. These procedural processes require 
coordination among the teacher, campus administrators, diagnosticians, and other professionals as appropriate 
when factors such as a student’s English language acquisition, previously identified disability, or other special needs 
are present. 

The committee (§504 or ARD) must first determine if a student’s difficulties in the areas of reading and spelling reflect 
a pattern of evidence for the primary characteristics of dyslexia with unexpectedly low performance for the student’s 
age and educational level in some or all of the following areas: 

1. Reading words in isolation 

2. Decoding unfamiliar words accurately and automatically 

3. Reading fluency for connected text (both rate and/or accuracy) 

4. Spelling (An isolated difficulty in spelling would not be sufficient to identify dyslexia.)  
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SECTION IV - Forms 
(Available on District Website/Eduphoria) 

 CSSP Behavior Support Plan 

 CSSP Decision Point Meeting (DPM)- Intensive 

 CSSP Progress Monitoring Form- Behavior 

 CSSP Progress Monitoring Form- Math 

 CSSP Progress Monitoring Form- Reading 

 CSSP State Accommodations 

 Request for Campus CSSP Team Meeting 

 Student Dismissal to CSSP 
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SECTION V – Appendix 
Tiered Interventions for Behavior 
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Terms and Concepts 
Aim Line 

An aim line is a means of evaluating data. The aim 
line marks the path the student should take to move 
from the current baseline level of performance, to 
the preset academic or behavioral goal. 

 
Behavior Intervention Plan 

A concrete plan of action for managing a student’s 
behavior. 

 
Benchmarks 

Incremental measures or checkpoints on progress 
toward student achievement goals throughout the 
year. 

 
Continuum of Services 

An array of services to meet an individual’s 
needs. 

 
Cut Point 

A score on the scale of a screening or progress 
monitoring tool. For universal screeners, if a student 
falls below the cut point, educators use a cut point 
score by which to identify students in need of 
supplemental interventions. For progress monitoring, 
educators use the cut point to determine whether to 
make an instructional change and/or to move the 
student to more or less intensive tier support. 

 
Common Formative Assessment (CFA) 

An assessment or a set of assessment items created 
by a team of teachers responsible for the same 
grade level or course to collaboratively examinee 
results for: shared learning, instructional planning, 
and/or assessment modifications. 

 
Culturally & Linguistically Responsive Practices 

Purpose consideration of the cultural, 
linguistic and socio-logical factors that may 
have an impact on students’ success or 
failure in the Classroom-Instruction is 
differentiated according to how students 
learn, built on existing knowledge and 
experience, and language appropriate. 

 
Data-Driven Decisions 

A continuous process of regularly 
collecting, analyzing, summarizing 
information to guide development, 
implementation, and evaluation of an action 
(i.e. lesson planning/instruction, 
interventions, tier placement or 
movement…) 

Differentiated Instruction 
Process of designing lessons that focus on 
components such as: best practices 
instructional strategies, mixed instructional 
groupings, etc. 
Such lessons include varied learning 
objectives, team teaching, cooperative 
learning, peer tutoring, learning centers, 
instruction modification/ accommodations, 
materials based on student needs, etc. 

 
Evidence-Based Intervention 

Interventions for which data from scientific, 
rigorous research designs have 
demonstrated or empirically validated the 
efficacy of the intervention as having positive 
outcomes on student performance or 
achievement. 

 
Fidelity of Implementation 

The degree of accuracy with which an 
implementation of a curriculum, intervention, 
core program is implemented according to 
research findings and/or its developer’s 
specifications. 

 
High-Quality Instruction/Intervention 

Instruction/intervention that is matched to student 
needs. Teachers deliver differentiated instructional 
strategies proven successful through scientific 
research in producing high success rates for most 
students. 

 
Intensive Interventions 

Academic and/or behavioral interventions that 
increase in intensity by adjusting components such 
as time, group size, delivery, etc. (e.g., pacing, 
student engagement). 

 
Interventionist 

An instructor who implements high-quality 
instruction to meet the specific individualized needs 
of students utilizing progress monitoring data to 
make decisions regarding placement, intervention, 
curriculum, instructional goals and methodologies. 

 
Learning Rate over Time 

Student’s growth in achievement or behavior over 
time compared to prior level of performance 
and/or compared to peers who receive same 
instruction/intervention. 

Level of Performance 
Refers to student’s relative standing on some 
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dimension of achievement or behavior compared to 
expected performance (either criterion or norm 
referenced) Decisions about the use of more or less 
intense interventions are based on information 
concerning both learning rate and level of 
performance. 
 

Positive Behavior Supports (PBIS) 
Positive Behavioral Intervention Supports is a 
framework or approach for assisting schools in 
adopting and organizing evidence-based 
behavioral interventions into an integrated 
curriculum that enhances academic and social 
behavior outcomes for all students. The term 
PBIS is used interchangeably with SWPBS, 
School-wide Positive Behavior Supports. 

 
Problem-Solving Approach in RtI 

Generally, has four stages: Problem Identification, 
Problem Analysis, Plan Implementation, Plan 
Evaluation- This approach generally answers four 
questions: (i.e. What is the problem? Why is it 
happening? What are we going to do about it? Did 
our interventions work?) and assumes no single 
intervention will be effective for all students and is 
sensitive to individual student differences. 

 
Progress Monitoring 

A scientifically-based practice used to 
assess students’ academic performance, 
monitor implementation of specific 
interventions, and evaluate the effectiveness 
of instruction/behavior in helping students 
meet specific learning goals or targeted 
skills. 

 
Collaborative Student Support Process (CSSP) 

Multi-tier/level prevention and intervention 
system that provides high-quality 
instruction matched to the needs of 
students in order to maximize student 
achievement and reduce problem 
behavior. It uses learning rate over time 
and level of performance to make 

important educational decisions. Schools 
identify students at-risk for poor learning 
outcomes, monitor student progress, 
provide evidence-based interventions, 
and adjust the intensity and nature of 
those interventions, depending on a 
student’s responsiveness. 

 
Scientific Research-Based 

(U.S. Dept. of Education) 
Research that employs systematical, empirical 
methods that draws on observations or 
experimentation; involves rigorous data analyses 
that are adequate to test the stated hypothesis and 
justify the conclusions drawn; is evaluated using 
experimental or quasi-experimental designs in which 
individuals, entities, programs or activities are 
assigned to different conditions and with appropriate 
controls to evaluate the effects of the conditions of 
interest, with preference for random-assigned 
experiments, or other designs to the extent that 
those designs contain-condition or across-condition 
controls; ensures experimental studies are 
presented in sufficient detail and with clarity to allow 
for replication or, at a minimum, offer the opportunity 
to build systematically on their findings; has been 
accepted by a peer-reviewed journal or approved by 
a panel of independent experts through a 
comparably rigorous, objective scientific review. 

 
Tiered Service Delivery Model 

Common model of three or more 
tiers of instruction based on student 
skill needs. 

 
Universal Screening 

A process of reviewing performance of all 
students in order to identify those who may 
be at risk of failure to meet academic or 
behavioral expectations. Universal 
screening can be accomplished by 
administering an academic screening to all 
students or by reviewing a student’s recent 
performance on state assessment. 
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INTERNET RESOURCES 
www.nysed.gov 

www.RtI4success.org 

www.ascd.org 

www.NPRinc.com 

www.interventioncentral.org 

www.ncld.org 

www.ideapartnership.org 

www.RtInetwork.org 

www.pbisworld.org 

http://www.legis.state.tx.us/tlodocs/85R/billtext/html/SB01153I.htm 

http://www.esc20.net/page/ci_dys.Dyslexia 

http://www.safeandcivilschools.com/ 

healthiersf.org  

 

http://www.nysed.gov/
http://www.rti4success.org/
http://www.ascd.org/
http://www.nprinc.com/
http://www.interventioncentral.org/
http://www.ncld.org/
http://www.ideapartnership.org/
http://www.rtinetwork.org/
http://www.pbisworld.org/
http://www.legis.state.tx.us/tlodocs/85R/billtext/html/SB01153I.htm
http://www.esc20.net/page/ci_dys.Dyslexia
http://www.safeandcivilschools.com/
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