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The cross-departmental task force shaped the vision for literacy. A variety of stakeholders provided
input. This literacy plan document honors that collaboration and is built on the Science of Teaching
Reading. We acknowledge the student-focused, data-driven collaborative efforts of team members
who invested in our district’s vision and goal for literate graduates of Spring ISD. Finally, we would
like to recognize the Literacy Team and their tireless efforts in creating this document.

The literacy plan is the guiding framework to ensure Spring ISD graduates are literate, responsible
citizens, and critical thinkers who display good character-ready to contribute, compete and lead in
today’s global society.

This district literacy plan addresses the varied literacy needs of our students. We define literacy to
include listening, speaking, reading, writing, and thinking. In alignment with our motto of Every
Student, Every Teacher, Every Day, we commit to promoting a culture of literacy across all
disciplines. Furthermore, we will establish a strong literacy curriculum designed to address diverse
learners’ needs, ensuring students participating in special programs have equitable access to
high-quality literacy instruction and teachers have access to ongoing, job-embedded professional
learning. Our decline in reading and writing literacy skills impacts our students’ overall achievement
across all content areas.
This comprehensive plan of action is strategically designed to promote a strong literacy foundation
for our students and expand our literacy reach across all content areas. This plan provides
educators and stakeholders a clearly-articulated guide to expectations for student growth, roles and
responsibilities for various stakeholders aligned to our literacy goals, and a central theme of
ensuring innovation and equity to reach our diverse learner needs. In Spring ISD, all teachers will
have the opportunity to learn about reading behaviors that support increasing our students’ overall
academic performance.
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An aligned curriculum, with corresponding progress measures supported by differentiated
professional development and implemented with fidelity, results in increased student achievement.

Through a rigorous, vertically aligned curriculum integrated with social-emotional learning
competencies and personalized learning, students will demonstrate the knowledge, skills,
understanding, and attitudes needed to thrive in 21st-century environments. Moreover, they will
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apply and transfer their learning to new contexts and experiences. While celebrating diversity,
students engage in inquiry-based, arts-integrated opportunities, small-group and digital- learning
opportunities designed to increase their critical thinking and leadership capabilities.
The Spring ISD Curriculum and Instruction team is focused on increasing student leadership,
engagement, and achievement through a rigorous academic program facilitated by educators who
have deep content knowledge and a heart for their students and community. As partners with
principals, we create resources for leaders to calibrate curriculum, implement innovative academic
programs, and design student-centered learning environments.
Educators in Spring ISD will provide comprehensive and systematic literacy instruction with a focus
on research-based practices that promote:
●

●

Explicit, engaging, student-centered literacy instruction, within and across disciplines,
with purposeful differentiation that meets the needs of our diverse student
populations
Strong foundational skills grounded in phonological awareness, word study and language
comprehension

●

Ongoing monitoring of student progress and teacher improved teacher practice

●

Consistent, vertically aligned formal and informal formative assessments

●

Vertically aligned summative assessments

●

Equitable opportunities for all student groups to engage in meaningful, authentic literacy
activities
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Culture is a foundational component at the heart of any literacy plan. A focus on listening,
speaking, reading, writing and thinking is required in order to have a systemwide impact on
increased student achievement. In shared bodies of research, there are commonalities between
and among districts with thriving cultures of literacy grounded in best practice, high-yield strategies,
and techniques. The following chart highlights implementation of campus culture expectations.
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Initiating
Strategies

Approaching
Strategies

Meeting
Strategies

Exceeding
Strategies

Builds classroom communities that inspire student growth in reading
Staff:
●
●

Implementing a
Campus Culture
of Reading

●
●

Assigned reading times
selected by campus
Books selected by
campus
Campus determines
campus reading goals
and benchmarks
Whole group “book
talks” with prescriptive
strategies

Staff:
●
●
●

●

Builds in weekly reading
time for students
Encourage students to
read a book of their
choice.
Sets individual reading
goals and monitors
progress based on
campus goals.
Models a variety of
strategies to confer with
students about book
topics

Staff & Students:
●
●

●
●

●

Students read multiple
times throughout the
school day
Students self-select
multiple types of texts to
meet their interests and
needs.
Collaborate to set
personalized reading
goals
Confer together before,
during, and after reading
about self-selected and
assigned texts.
Collaborate to
determine strategies
needed for different
types of texts

Students:
●
●
●
●
●

Engages daily with
self-selected texts
Students encourage
others and inspire others
to explore new texts
Sets personal goals and
monitors own progress
Selects personal reading
strategies for multiple
types of texts
Initiates discussion with
others regarding a
variety of texts

Builds classroom communities that inspire student growth in writing
Staff:
●

Implementing a
Campus Culture
of Writing

●
●

Builds time for students
to write weekly
Assigns student writing
topics to address
different audiences
Edits/corrects student
writing

Staff:
●
●
●

Builds time for students to
write daily
Guides students to select
writing topics to address
different audiences
Confers with the student
about writing choices

Staff & Students:
●
●

●

Identifies times for
students to write daily
Write with authenticity
and address multiple
audiences and writing
tasks
Students edit/correct
their writing conferring
with the teacher

Students:
●
●

●

Identify times to write
daily
Write with authenticity
and address multiple
audiences and writing
tasks
Students edit and correct
each other’s writing,
conferring with the
teacher

Builds classroom communities that inspire student growth in listening & speaking
Staff:

Implementing a
Campus Culture
of Listening &
Speaking

●

●

Provides limited
opportunities for
students to listen and
respond to teacher
questions
Determines topics to be
discussed

Staff:
●

●

Provides daily
opportunities for students
to listen to the teacher
and discuss learning
tasks
Leads students in the
topic selection

Staff & Students:
●

●

Choose daily
opportunities for
students to listen to one
another and discuss
learning tasks
Collaborate in the topic
selection

Students:
●

●

Initiates multiple and
varied opportunities to
listen and discuss new
learning.
Initiates new topics of
discussion

Builds classroom communities that inspire student growth in thinking
Staff:

Implementing a
Campus Culture
of Thinking

●
●
●

Develops questions
Provides some time for
student responses
Includes questions in
some lessons

Staff:
●
●
●

Guides students to
develop questions to
challenge thinking
Provides adequate time
for student responses
Designs engaging lessons
including high-level
questions

Staff & Students:
●
●
●

Develop questions to
challenge thinking
Provides time for
teacher and peer
responses
Designs engaging
lessons including
high-level questions and
multiple questioning
strategies

Students:
●
●
●

Develops questions to
challenge peers’ thinking
Responds to teacher and
peer questions in
multiple formats
Engage in experiences
that include high-level
questioning around
varied learning tasks

*Adapted from ASCD (2020) rubric
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The above graphic provides a guide for campus leaders to assess their current culture of literacy. It can be used to set goals and monitor progress toward
creating a sustainable culture of literacy on campuses in Spring ISD.

Steps to a Literacy-Friendly School Culture

10

Education Leadership published the above suggestions for 10 ways to promote a culture of literacy in 2017.
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The following are additional resources for further reading and deepening understanding of the
importance of creating and sustaining a culture of literacy.
10 Ways to Promote a Culture of Literacy
Literacy is Not a Trend: Creating a Culture of Literacy
5 Teacher Tips to Create a Culture of Literacy in Your Classroom
How Principals Can Create a Schoolwide Culture of Reading

In Spring ISD, We believe that:
1. Literacy includes listening, speaking, reading, writing and thinking.
2. Every teacher activates literacy components when they set a purpose for listening,
speaking, reading, writing and thinking- Every teacher is a literacy teacher.
3. A skills based system for word recognition/decoding and language comprehension is the
foundation for skilled reading
4. Students need multiple, authentic opportunities to make meaning of and interact with texts,
both as a reader and a writer.
5. Fluent readers find ways to make connections via text-to-text, text-to-self, and
text-to-world.
6. Engaging families and communities in literacy are essential to student growth and success.

In the Beginning – We Set the Foundation
The very foundation of learning is literacy. Students start by “learning to read” and then
transition to “reading to learn,” ultimately communicating effectively to demonstrate and share
what they have learned. Writing shall
As our students become more literate in reading and comprehension skills, it is essential that
culturally diverse authentic literary experiences happen to build a strong literacy foundation. To
do this, we must create an environment that unlocks students’ learning potential and provides
students with the means to pursue knowledge and enjoyment of reading within all content
areas while remaining rooted in Every Student, Every Teacher, Every Day.

In the Middle - We Read
To boost literacy within the middle school years, we implement best practices in the literacy
classrooms and across all content areas. We aim to provide all middle school students with
Tier 1 instruction in all classes and accelerate as needed. Ultimately, students will use these
best practices to further extend the amount of reading they participate in.
Reading in the middle provides teachers the opportunity to advance student literacy skills to
prepare them for high school and beyond. The idea is rooted in our Reach Every Student
Commitment to provide a Strong Literacy Foundation for All.
12

We Aim High -The Future Depends On Us!
Literate learners are able to: listen, speak, read, write, comprehend, reason effectively, think critically,
access and evaluate information across all media, transfer learning to new situations, and use skills to
communicate what they have learned in order to be college and career ready in the 21st century.
Literacy, for high school students, involves a continuum of learning, enabling individuals to achieve
their goals, develop their knowledge and potential, and participate fully in their community and broader
society. This approach is rooted in our Reach Every Student Commitment to provide a Strong Literacy
Foundation for All.
Because we are passionate about the importance of reading, both for learning and for pleasure, we
support creating a “Love of Reading” culture. Our goal is to have quality first-time purposeful
instruction that meets the needs of all learners. Being a critical, strategic, independent reader will open
the doors to multiple opportunities in our global society. In high school, we must be ready, motivated,
and skilled to produce the next generation of ‘READERS’ We Aim HIGH.
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The Spring ISD literacy plan directly and indirectly supports the following board priorities:
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In Spring, we intentionally utilize data to drive instruction. Our data indicates a need for literacy across
the curriculum areas in order to increase student achievement and develop college and career
readiness. Through foundational literacy programming, we focus on supporting students in learning to
read. Beyond the foundational level, students are expected to read to acquire increasingly rigorous
content.
We believe all teachers have a stake in providing equitable access to content through their
implementation of literacy best practices. We have internalized that English Language Arts and
Reading, Spanish Language Arts, and Reading teachers (PreK-12) are responsible for providing direct
instruction of strategies, fluency, and comprehension skills. Content teachers (PreK-12) are
responsible for providing direct instruction of discipline-specific skills, strategies, and vocabulary for
making meaning of content. Literacy Across the Curriculum Professional Learning Plan
These practices underpin the following information graphic, which depicts our literacy instructional
priorities. We expect to see these instructional priorities implemented by teachers so that students
interact with vocabulary, guided discussion, speaking, reading, writing,and thinking on a daily basis.
We believe with clear communication of expectations, deep understanding of our Spring ISD literacy
plan, and consistent implementation of our high yield strategies, we will close opportunity gaps for
historically underserved student populations in Spring ISD.
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The literacy goals established for Spring ISD are based on our historical student performance in
reading and writing. It is our intention to provide our teachers and literacy leaders with attainable,
feasible literacy goals.
“The underlying goal of all English Language Arts & Reading/Spanish Language Arts & Reading
instruction is to guide students to independent mastery of a skill or concept. The gradual release of
the responsibility model of instruction has been documented as an effective approach for improving
reading comprehension, writing achievement, and literacy outcomes for all students. This
instructional model emphasizes instruction that mentors students into becoming capable thinkers
and learners” (ASCD virtual presentation; J. Smith, Birdville ISD, 2021).
Goal 1: Spring ISD will promote a culture of literacy across the disciplines for authentic and
purposeful listening, speaking, reading, writing and thinking to increase student
achievement.
Goal 2: Spring ISD will establish a strong literacy curriculum designed to address diverse
learners’ needs that include the tenets of the Universal Design for Learning (UDL) to
increase student achievement.
Goal 3: Spring ISD will ensure students participating in special programs (Advanced Academics,
Special Education, English Language Learner Programs/Languages Other than English,
Response to Intervention(RTI), Dyslexia, 504, and Career & Technology Education(CTE)
will have equitable access to high-quality literacy instruction and scaffolded support to
ensure increased student achievement.
Goal 4: Spring ISD will provide ongoing, job-embedded professional learning opportunities to
expand literacy knowledge and establish research-based best practices to increase
student achievement.
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Spring ISD will promote a culture of literacy across the disciplines for
authentic and purposeful listening, speaking, reading, writing and thinking
to increase student achievement.

Define and communicate the definition of a culture of literacy.
Assess current level of your culture of literacy.
Plan a system that includes steps to creating a literacy-friendly school
culture
Implement
Campus literacy leaders ensure a literacy culture by employing listening,
speaking, reading, writing and thinking across all disciplines.
Coach, Support, and Monitor
Administrators, instructional specialists and coaches will consistently and
routinely coach, support, and monitor for effective implementation of a
system to promote a culture of literacy
Evaluate
The implemented system promotes a culture of literacy across the
disciplines for authentic and purposeful listening, speaking, reading, writing
and thinking to increase achievement.
District and campus administrators will survey staff, students, and parents
to evaluate literacy culture across the campus utilizing the Literacy Culture
rubric.
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Spring ISD will establish a strong literacy curriculum with an emphasis on
early literacy instruction designed to address diverse learners’ needs that
include the tenets of the Universal Design for Learning (UDL) to increase
student achievement https://udlguidelines.cast.org/.
Define expectations for district curriculum with alignment to the Literacy
Applied Framework and Universal Design for Learning (UDL) tenets.
Assess
Current draft of curriculum and indicate improvements needed to support
diverse learners based on the Literacy Framework components & UDL.
Plan with curriculum teams to address inequities in current curriculum
documents; rewrite curriculum with a literacy and equity lens.
Implement
Deliver curriculum via Job Alike days; train educators on the proper
implementation of UDL and the Literacy Applied Framework concepts for
diverse student populations.
Coach, Support, and Monitor
Administrators, instructional specialists and coaches will consistently and
routinely coach, support, and monitor for effective implementation of
curriculum and literacy-based instruction.

Evaluate
Based on campus feedback, student data, and trends, adjust curriculum to
meet diverse student learners’ nee
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Spring ISD will ensure students participating in special programs (Advanced
Academics, Special Education, EL, RTI, and CTE) will have equitable
access to high-quality literacy instruction across the content areas and
scaffolded support to ensure increased student achievement to increase
student achievement.
Define and communicate the definition of high-quality literacy instruction
Assess current level of special populations access to literacy across the
content areas and documented scaffolded support
Plan with special program teams for high-quality literacy instruction for
special populations via teacher, administrator, and where applicable, student
professional learning
Implement
Consistently ensure students participating in special programs have
equitable access to high-quality, scaffolded literacy instruction using
strategies highlighted in the implementation plan
Coach, Support, and Monitor
Administrators, instructional specialists and Coaches will consistently and
routinely coach, support, and monitor for equitable access to high quality,
scaffolded literacy instruction across all content areas
Evaluate
Evaluate the level of equitable access to high-quality literacy instruction
across the content areas by grade level, by content, by campus, by special
program groups (create a scale to measure this and a calendar of when we
will measure formatively over the course of the
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Spring ISD will provide ongoing, job-embedded professional learning
opportunities to expand literacy knowledge and establish research-based
best practices to increase student achievement.

Define expectations around job-embedded professional learning for district
and campus leaders using the Year Long Professional Learning Cycle to
grow and develop literacy knowledge and research-based practices.
Assess current literacy knowledge and research-based practices used in
the district and at campuses with data analysis to determine effectiveness.
Assess current roll-out of professional learning to determine effectiveness
and success with implementation of the practices and skills.
Plan
Plan professional learning for the curriculum department to ensure the
research-best practices and literacy skills are embedded across the
curriculum documents with specific examples addressing special
populations.
Plan ongoing professional learning opportunities (based on district and
campus data trends) to expand literacy knowledge of all stakeholders and
establish consistent use of research-based best practices across all content
areas.
Implement
Developed professional learning sessions for all contents to increase literacy
knowledge and use of research-best practices.
Coach, Support, Monitor
Train campus Administrators, Instructional specialists, and Coaches to
implement literacy coaching cycles to coach, support, and monitor the
implementation of the research-best practices and literacy skills being rolled
out each year.
Evaluate the effectiveness of the job-embedded professional learning rollout
and the district and campus implementation of skills acquired during the
literacy knowledge professional learning.
Evaluate the training’s effectiveness for the curriculum department and the
implementation of the examples of the research-best practice into the
curriculum documents.
Evaluate the implementation of the use of research-best practices trained
23

and rolled out during job-embedded professional learning.

Quantitative Data
Pre-Kindergarten: By June 2022, 90% or more of PK students will have mastered EOY ELA
CIRCLE learning areas.
Reading Language Arts: By June 2022, 50% or more of 3-8 and English 1 and English II
students will meet standards as measured by the STAAR test.
By June 2022, accelerated learning plans will be implemented districtwide with 65% of students
exceeding expected growth in reading 3-8 and English I and English II on the MAP assessment by
the End of the Year (EOY).
Student performance will increase by 20% for K-2 on the mClass assessment.
By June 2022, students will meet essential literacy milestones as measured by the EOY for Grades
K through 12.

Qualitative Data
Spring ISD will conduct short student surveys from randomly selected students to gather baseline
data on their perception of themselves as readers and writers. We will collect this data 2 times a
year (BOY and EOY). The survey below will be used at pilot campuses in 2021-22. We will analyze
data collected to gauge changes in student efficacy related to academic success as readers and
writers. We will survey students from each level (elementary, MS and HS) and the same campuses
twice during the year.

I am an excellent
reader.

I am a good
reader.

I am okay at
reading.

I am not very
good at reading.

I am bad at
reading.

5

4

3

2

1

I am an excellent
writer.

I am a good
writer.

I am okay at
writing.

I am not very
good at writing.

I am bad at
writing.

5

4

3

2

1
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We believe that purposeful integration of listening, speaking, reading, writing and thinking will facilitate
interactive and engaging learning communities that promote individuals who communicate effectively,
think deeply, question and respond rigorously, make real-world connections, and develop a lifelong love
of reading and writing.
Our guiding literacy principles are:
Literacy Principle #1: The interconnected nature of listening, speaking, reading, writing and thinking
must be central and explicit so that the skills central to literacy development are taught as both
integrated and recursive.
Literacy Principle #2: Every strand must include thinking since the development of literacy skills is
dependent on students’ ability to think clearly, coherently, and flexibly about what they are reading,
writing, viewing, listening to and discussing.
Literacy Principle #3: The role of text complexity in literacy development (and in the differentiation of
specific skills from grade to grade) must be central and explicit.
Literacy Principle #4: The alignment of knowledge and skills must make sense vertically – from
grade to grade within a strand – so that the curricular structure on which instruction is based is
purposeful, coherent, and appropriately scaffolded.
The SISD Literacy Plan is grounded in the development of students who can listen, speak, read,
write and think with increasing complexity across contents and for a variety of purposes. Instruction
under this framework moves from modeling to independent, precise application and use of literacy
skills and strategies.
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The Reading Stages and Behaviors represent a continuum of learning for students. All students
develop and display particular reading behaviors aligned to their current reading stage. There are
specific proficiency markers at each reading stage that teachers must be able to watch for and
recognize when helping students as they develop into readers. These behaviors signal to a teacher
exactly how he/she is to respond with instruction. The following table serves as a planning guide
and checklist for teachers so that they may monitor student progress and provide targeted
instruction.

Reading Stages
Pre- A

Emergent

Reading Behaviors
●
●
●

Knows fewer than 40 upper and lowercase letters
Lacks concepts of print-such as left-to-right tracking
Lacks ability to distinguish between a letter and a word

●
●
●
●

Identifies at least 40 upper and lowercase letters by name
Matches one-to-one
Demonstrates left-to-right directionality and know at least eight sounds
Uses meaning, structure, and initial letters to figure out
unknown words
Monitors for meaning
Rereads a sentence to correct errors or confirm predictions
Reads and writes about 30 sight words
Discusses a story with teacher prompting
Writes a simple message about the book with teacher scaffolding

●
●
●
●
●
●
●
●

Early

●
●
●
●
●
●
●
●
●

Knows letters and sounds, but are learning how to apply these
foundational skills to decode challenging texts
Learns to read and write sight words that frequently appear in
primary texts
Demonstrating one-to-one matching and left-to-right directionality
are firm
Uses picture clues
Monitors for meaning and structure
Monitors for visual information
Rereads at points of difficulty to access meaning and structure
Uses a variety of strategic actions to solve words
Rereads easy and familiar books with phrasing and expression
Retells what they have read
Reads and writes about 60 -80 sight words
Applies phonetic principles they have learned
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●
●
●
●
●

Transitional

●
●
●
●

●
●
●
●

Fluent

●
●
●
●

Proficient

●
●
●
●
●
●
●
●
●

Knows a number of sight words but struggles with sophisticated
vocabulary
Reads a text using choppy phrasing or reads it too quickly causing
comprehension to be lost (Fluency)
Improves summarization skills
Struggles with recognizing books that are appropriate to read
independently
Sustains comprehension for shorter text, but has difficulty in
sustaining comprehension for a longer text
Decodes but still needs to develop more sophistication as they read
texts with more complex vocabulary
Integrates meaning, syntax, and phonics more consistently
Grows more aware of story and text structures but can struggle with
the variety of ways content is presented (text, graphs, pictures,
tables, charts) and how to find relevant information
Handles longer, more complex text with short chapters and more
interesting characters

Gains automaticity with word recognition
Uses efficient and flexible word solving strategies
Decodes proficiently but has difficulties monitoring comprehension
Uses meaning and parts of words to quickly self-correct when error
occurs (which is rare)
Offers their own interpretation of text based on personal experiences
and prior reading experiences
Reads for a variety of purposes
Reads a variety of genres independently
Responds to the author’s craft and may try to mimic it in their
own writing

Uses existing knowledge to make sense of new information
Asks questions about the text before, during, and after reading
Draws inferences from the text
Monitors their comprehension
Uses “fix-up” strategies when meaning breaks down
Determines what is important
Synthesizes information to create new thinking
Reads all types of genres
Creates visual and other sensory images from text during and after
reading to support their understanding
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The purpose of collecting student data is to inform instruction. When we monitor the progress of
students through the collection of multiple sources of data, we stay informed and are able to
respond using targeted high-yield strategies, techniques, etc. that will result in increased student
achievement.
In literacy, working with students in a small or guided reading group should be driven by data that
determines the students’ instructional reading level. These instructional groups will change as the
students’ instructional needs change. Informal and formal assessments are used to determine the
instructional groups. The following are examples of assessments that help with tracking student
progress: Beginning of the Year Assessments, Middle of the Year Assessments, End of the Year
Assessments, MAP, Benchmarks, such as the Interim and STAAR Released Assessments will also
help with tracking students’ progress. Determining students’ reading levels will provide insight on
the best text to utilize during individualized and small-group instruction. This is part of progress
monitoring.
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Literacy Growth Levels
Fountas & Pinnell: For Use with Leveled Literacy Intervention Tier II (K-2)
Grade Level

Lexile
Level

BOY
Below
Level

Kindergarten

197L-530L

Second

420L-650L

Third

520L-820L

Fourth

740L-940L

Fifth

830L-1010L

Sixth

925L-1070L

Seventh

970L-1120L

Eighth

1010L-1185L

EOY

On
Level

Above
Level

Below
Level

On
Level

Above
Level

Below
Level

On
Level

Above
Level

A

C

A

B

D

A/B

C/D

E+

<D

E/F

G

<F

G

H

<G

H/I

J+

<I

J

K

<J

K

L

<K

L

M+

<L

M

N

<M

N

O

<N

O

P+

<O

P/Q

R

<Q

R

S

<R

S

T+

<T

U

V

<U

V

W

<V

W

X+

<X

Y

Z

<Y

Y

Z

<Y

Z

Z+

<Y

Z

Z+

<Y

Z

Z+

<Y

Z

Z+

<Y

Z

Z+

<Y

Z

Z+

<Y

Z

Z+

BR

First

MOY

c
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Literacy Growth Levels: MAP RIT Score Ranges Reading (English)
By using carefully constructed measurement scales that span grade levels, MAP® Growth™ interim
assessments from NWEA® offer educators precise and accurate estimates of student achievement
within a subject. Student MAP testing results are reported in RIT scores (short for Rasch UnIT). A
RIT score is an estimation of a student's instructional level and also measures student
progress or growth in school. Teachers will use these scores as an indicator of student strengths
and to help them improve in specific areas of need.

Beginning of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

196+

178–195

0–177

4

206+

188–205

0–187

5

214+

196–213

0–195

6

219+

202–218

0–201

7

223+

206–222

0–205

8

228+

209–227

0–208

Middle of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

203+

186–202

0–185

4

212+

194–211

0–193

5

218+

201–217

0–200

6

223+

206–222

0–205

7

226+

209–225

0–208

8

230+

212–229

0–211
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End of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

206+

189–205

0–188

4

214+

197–213

0–196

5

220+

203–219

0–202

6

224+

207–223

0–206

7

228+

210–227

0–209

8

231+

213–230

0–212
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Literacy Growth Levels: MAP RIT Score Ranges Reading (Spanish)

Beginning of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

189+

176–188

0–175

4

198+

185–197

0–184

5

205+

192–204

0–191

Middle of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

195+

183–194

0–182

4

202+

190–201

0–189

5

209+

196–208

0–195

End of Year
Grade

Above Grade Level

On Grade Level

Below Grade Level

3

196+

183–195

0–182

4

205+

192–204

0–191

5

211+

199–210

0–198
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mClass(K-2) Texas Edition
The mClass tool is designed for kindergarten, first and second grade. The resource contains an
intervention tool which allows for ongoing measures. It takes about 5 minutes to assess
kindergarten students and 6-8 minutes to assess first and second grade students. This resource is
aligned to the district curriculum, contains a face-to-face component, online intervention features
known as Amplify, integrated dyslexia testing, and teacher intervention packets. mCLASS is a
universal screener that measures the development of reading skills of all students in grades K-5
through two main assessments: Dynamic Indicators of Basic Early Literacy Skills (DIBELS) and the
Text Reading Comprehension (TRC) assessments. TEC, §28.006 requires the Commissioner to
adopt multidimensional assessment tools that include a reading instrument. Districts are required to
adopt reading instruments from the Commissioners approved list.
mCLASS is the reading instrument that we have chosen as a district. mClass includes a dyslexia
screener, research-based fluency measures, consistent skills progression and diagnostic data for
students. Data is streamlined and utilizes the same assessment for all three grade levels.The
Screener assesses phonological awareness, spelling, phonics, reading fluency, accuracy,
comprehension, listening comprehension, word rhyming, blending, segmenting, test
reading, vocabulary, letter identification, onset rhyming, sight words, decodable words,
nonsense words, and oral language. All K-2 students will be screened using mCLASS starting in
the 2021-22 school year from August 2021 to May 2022.
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Important acronyms
Dynamic Indicators of Basic Early
Literacy Skills

DIBELS

Word Reading Fluency

WRF

Letter Naming Fluency

LNF

Oral Reading Fluency

ORF

Phonemic Segmentation Fluency

PSF

Words Correct per Minute

WCPM

Nonsense Word Fluency

NWF

Beginning of Year

BOY

Words Recoded Correctly

WRC

Middle of Year

MOY

Correct Letter Sounds

CLS

End of Year

EOY

Consonant-Vowel-Consonant

CVC

Progress Monitoring

PM

IDEL

lndicadores Dinamicos del Exito en la Lectura

FNL

Fluidez en Nombrar Letras

FSF

Fluidez en la Segmentacion de Fonemas

FPS

Fluidez en las Palabras sin Sentido

FLO

Fluidez en la Lectura Oral

FRO

Fluidez en la Relato Oral

FUP

Fluidez en el Uso de las Palabras

BOY

Beginning of Year

MOY

Middle of Year

EOY

End of Year

PM

Progress Monitoring

OL

Lenguaje Oral

FSL

Fluidez de sonidos de letras
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Measures at each grade level
Measure

Grade K

Grade 1

Grade 2

Grade 3

Grade 4-6

Letter Naming Fluency
Phonemic Segmentation Fluency
Nonsense Word Fluency
Word Reading Fluency
Oral Reading Fluency
Maze (Basic Comprehension)

mCLASS
What measures assess the basic early literacy skills?
Basic Early Literacy Skill

Definition

Observational
Measures

Grades
Administered

Phonemic Awareness

The ability to hear,
identify, and
manipulate individual
sounds (phonemes) in
spoken words

Phonemic
Segmentation Fluency
(PSF)

K-11

Alphabetic Principle and
Phonics

The ability to map
Nonsense Word
K-3
sounds onto letters and FLuency (INWF)
blend those sounds
Word Reading Fluency K-3
into words
(WRF)

Accurate and Fluent
Reading

The ability to read a
text accurately and
automatically with
expression.

Word Reading Fluency K-3
(WRF)
Oral Reading Fluency
(ORF)

1-6

The ability to make
meaning from text

Maze

2-6

Reading Comprehension
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Basic early literacy skills and IDEL
Skill

The ability to...

IDEL measure

Phonemic Awareness

hear, identify, and manipulate
individual sounds in spoken words

Fluidez en la Segmentación de
Fonemas (FSF)

Alphabetic Principle and
Phonics

map sounds onto letters and blend
those sounds Into words

Fluidez en las Palabras sin
Sentido ( PS)

Accurate and Fluent
Reading

Read a text accurately with
automaticity and expression

Fluidez en la Lectura Oral
(FLO)

Reading Comprehension

Make meaning from text

Fluidez en el Recuerdo Oral
(FRO)

Vocabulary

Understand and use words to
acquire and convey meaning

Fluidez en el Uso de las
Palabras (FUP)

Benchmark categories
Status

Level

Likely to be performing at grade level at
the end of year?

Support Level

Above Benchmark Yes; negligible risk
(90% or higher chance of meeting goal)

core

At Benchmark

Yes; minimal risk
(80% or higher chance of meeting goal)

core

Below Benchmark

No: some risk
(20% or higher chance of meeting goal)

strategic

Well Below
Benchmark

No; at risk
(less than 20% chance of meeting goal)

intensive
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Amplify Reading
Amplify Reading, a K–5 digital literacy intervention program available in English, engages students
with captivating SEL-based learning and provides families at home with insight into the most critical
area of their child’s education–early reading. Amplify Reading helps students achieve true mastery of
the concepts they need to become strong, life-long readers. mCLASS talks to Amplify and creates
individualized pathways for students.
Connecting Amplify Reading to mCLASS

MindPlay Universal Screener
Seventh graders who are not proficient in 6th grade STAAR reading will take a comprehensive
diagnostic reading assessment. This resource integrates dyslexia testing and provides teachers
with individualized learning plans that target the specific needs of the students. This will be used as
a one time diagnostic tool for incoming 7th grade students.

Read 180/System 44-High School
The Reading Intervention classes at the high school level will use Read 180. Read 180 is backed by
extensive research on literacy skills development and it is one of the most researched reading
intervention programs. The instructional model begins with the whole class working with the teacher
and then moves into small group instruction. Each group takes turns reading independently, on
computers and working together in teacher-led small groups. At the end of the session, the whole
class comes together again with the teacher to wrap up the day. Read 180 Video Overview
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High School
At the high school level, PSAT/ NMSQT and SAT are the formal assessments that will be used
to assess students’ college and career literacy readiness. Benchmark scores provided by these
assessments represent the 75% chance of a student earning, at minimum, a C in a
first-semester college course related to the subject tested. The College and Career Readiness
chart below can be utilized to determine whether a student’s literacy skills are on track for
college and/or a career. PSAT/SAT Benchmark scores and score reports provide detailed
feedback on strengths and weaknesses and offer an additional level of support to ensure
students make yearly progress. The PSAT/SAT Benchmarks also offer insight into students’
level of preparedness to take the Texas Success Initiative Assessment (TSIA), an assessment
required of all students entering a Texas college. Students may be exempt from the TSIA based
on their SAT scores, A minimum score of 480 on Evidence-Based Reading and Writing (EBRW)
will exempt students from the TSIA reading and writing requirement.

Adaptive Growth Measures for High School
NWEA MAP Screener High School Implementation Plan
MAP Growth
MAP is an adaptive assessment that provides students with a personalized assessment experience
as it adjusts to student performance during the test. MAP measures student growth and
achievement over time. It provides teachers with accurate, and actionable evidence to help target
instruction for each student or groups of students regardless of how far above or below they are
from their grade level.
Progress Measures:
The following reports are available●
●

●

Class Report- provides information on class needs by instructional area
Class Breakdown by RIT Score Report- provides information on groups of students with
similar instructional readiness levels for a subject (by RIT) or for instructional areas within a
subject (by goal); provides projected performance on state and college readiness
assessments
Learning Continuum- provides information on student groups by skills and concepts that
need development

College and Career Readiness
(as determined by PSAT/ NMSQT/ SAT Test Scores)
Grade Level

Not On-Track

On-Track
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Below

Approaches

Meet/Exceeds

Ninth

EBRW

120-380

390-400

410-720

Tenth

EBRW

160-400

410-420

430-760

Eleventh

EBRW

160-420

430-450

460-760

SAT

EBRW

200-450

460-470

480-800

College & Career Readiness Proficiency Ranges
Not on Track

On Track

GRADE

FALLS FAR BELOW

APPROACHES

MEETS

EXCEEDS

1

BR115 and Below

BR110 to 185L

190L -530L

535L and Above

2

150L and Below

155L -415L

420L -650L

655L and Above

3

265L and Below

270L -515L

520L -820L

825L and Above

4

385L and Below

390L -735L

740L -940L

945L and Above

5

500L and Below

505L -825L

830L -1010L

1015L and Above

6

555L and Below

560L -920L

925L -1070L

1075L and Above

7

625L and Below

630L -965L

970L -1120L

1125L and Above

8

660L and Below

665L -1005L

1010L -1185L

1190L and Above

9

775L and Below

780L -1045L

1050L -1260L

1265L and Above

10

830L and Below

835L -1075L

1080L -1335L

1340L and Above

11/12

950L and Below

955L -1180L

1185L -1385L

1390L and Above

Speech Proficiency in High School
To receive a high school diploma students must demonstrate proficiency in the following:
●

Delivering clear verbal messages
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●
●
●
●

Choosing effective nonverbal behaviors
Listening for desired results
Applying valid critical-thinking and problem-solving processes
Identifying, analyzing, developing, and evaluating communication skills needed for
professional and social success in interpersonal situations, group interactions, and personal
and professional presentations

The Secondary Speech Rubric is designed to assist teachers and students in evaluating growth in
this important component of our literacy plan.

In order to meet students where they are and accelerate their academic achievement, we employ
tiered instruction where teachers make slight adjustments within the same lesson to meet the needs
of all students. According to the standard taught and through varied, interesting, engaging, and
challenging activities, all students learn the same fundamental skills and concepts. These
adjustments are tiered by the level of complexity, amount of structure, time allotted, pacing of the
assignment, and number of steps required for completion. The expected outcomes with the tiered
support include equity of access to the components of a strong literacy program and the closing of
opportunity and achievement gaps in literacy skills. It is expected that strong initial instruction must
occur for students. We commit to teaching what the standard says students will know and be able to
do by the end of the lesson. When this does not occur, we commit to differentiating instruction to
address identified needs through Tier 2 or Tier 3.
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Multi-Tiered System of Support

Multi-tiered Systems of Support (MTSS) also known as Response to Intervention (MTSS/RtI) is a
student-centered, problem-solving approach, that uses the Decision Point Meeting (DPM) process to meet
the needs of all students at risk of failure, whether or not they qualify for a legislated program. MTSS is
the overarching umbrella to educate schoolwide and includes all students with a framework
designed to help schools identify struggling students early and intervene quickly. Therefore, all
students, including those with disabilities are found in each of the three levels and likewise receive
instruction in the core curriculum, supported by universal, strategic, and intensive interventions as
needed.

These milestones are based on the Texas State Standards for each grade level.
Monthly Vocabulary Milestones
Grade

Literacy Applied Cross-curricular Milestones/Expectations for Students
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Across disciplines, by the end of Kindergarten students should know and be
able to:

Kinder

Reading/Language Arts
● Identify and Read 50 High-Frequency words from research-based list
● Connect letters and their sounds
● Retell a story
● Answer questions about their reading
● Point to evidence of the answer
● Learn new words
● Reading at a reading level C/D with MAP Literacy Growth 158.1
Writing
● Write an introductory sentence
● Provide examples that support the topic

Across disciplines, by the end of First Grade students should know and be
able to:

1st Grade

Reading/Language Arts
● Identify and Read 100 High-Frequency words from research-based list
● Read words correctly and smoothly
● Read at a natural speed
● Talk about what they’ve learned from books
● Connect new learning to what they already know
● Reading at a reading level H/I with MAP Literacy Growth 177.5
Writing
● Read, watch or listen to learn about a topic
● Understand the details that support a topic
● Create notes to help them remember

Grade

Literacy Applied Cross-curricular Milestones/Expectations for Students
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Across disciplines, by the end of Second Grade students should know and be
able to:

2nd Grade

Reading/Language Arts
● Identify and Read 250 High Frequency words from research-based list
● Use more complex vocabulary
● Use several strategies to learn the meaning of new words
● Read fluently by reading:
○ smoothly
○ with expression at a natural speed
○ Reading at a reading level L with MAP Literacy Growth 188.7
Writing
● Read, watch or listen to learn about a topic
● Understand the evidence or details that support a topic
● Take notes and do some simple organizing

Across disciplines, by the end of Third Grade students should know and be
able to:
Reading/Language Arts
● Identify and Read 300 High-Frequency words from research-based list
● Read fluently by reading:
○ Smoothly
○ with expression
○ at a natural speed
● Understand and explain the meaning of new words in context
● Reading at a reading level O with MAP Literacy Growth 198.6
3rd Grade

Writing
● Read on their own to learn about the topic
● Write an introduction with a simple thesis statement and conclusion
● Write the body of their piece that includes many examples
● Understand the evidence or details that support a topic
● Do simple revising and editing
● Improving spelling, capitalization, and punctuation
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Grade

Literacy Applied Cross-curricular Milestones/Expectations for Students
Across disciplines, by the end of Fourth Grade students should know and be
able to:

4th Grade

Reading/Language Arts
● Identify and Read 350 High-Frequency words from research-based list
● Read fluently by reading:
● more complex text smoothly
● with expression
● at a natural speed
● Self-correct when mistakes are made
● Understand what they read
● Connect new learning to previously learned knowledge or another
subject matter
● Understand and explain the meaning of new words in context
● Reading at a reading level S with MAP Literacy Growth 205.9
Writing
● Write an introduction with a hook and a simple thesis statement and a
conclusion
● Write the body of their piece with many facts and details
● Revise their ideas and edit spelling, capitalization, and punctuation

Across disciplines, by the end of Fifth Grade students should know and be
able to:

5th Grade

Reading/Language Arts
● Identify and Read 500 High-Frequency words from research-based list
● Read fluently by reading:
● more complex text smoothly
● at a natural speed
● Answering more complex questions about what they read
● Pointing to and providing evidence of the answer
● Connect new learning to previously learned knowledge or another subject
matter
● Understand and explain the meaning of new words in context
● Reading at a reading level W with MAP Literacy Growth 211.8
Writing
● Write an introduction with a hook and a thesis statement and a conclusion
● Write the body of their piece with many facts and details
● Revise their ideas and edit spelling, capitalization, and punctuation
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Grade

Literacy Applied Cross-curricular Milestones/Expectations for Students
Across disciplines, students are ready for High School by being able to:

6th, 7th,
and 8th
Grade

Reading/Language Arts
● Read grade-level materials fluently
● Uses context to aid in identifying the meaning of unfamiliar words
● Comprehend a wide variety of texts
● Use and synthesize information from many different sources to pose and
answer questions
● Is aware of his/her own thinking and can communicate the thought
processes used to construct meaning
● Participate in conversations and discussions not only by listening but also
by asking questions while adding their own ideas.
● Work collaboratively
● Increasingly sensitive to the impact of body language and tone on
communication
Writing
● Understands and employs the writing process and revises his/her own
work
● Demonstrate strong understanding and usage of grammar, spelling and
punctuation and edits his/her own writing and the work of others for
accuracy
● Develop a unique personal writing style
● Reading at level:
○ 6th grade at a reading level of Z with MAP Literacy Growth 215.8
○ 7th grade at a reading level of Z with MAP Literacy Growth 218.2
○ 8th grade at a reading level of Z with MAP Literacy Growth 220.1

Across disciplines, students are ready for a career or college by being able to:

High
School

Reading/Language Arts
● Independent reader who reads purposefully, automatic and comprehends
● Deconstructs content and academic vocabulary
● Ability to analyze and synthesize information from multiple sources
● Is aware of his/her own thinking and can communicate the thought
processes used to construct meaning
● Transfers literacy knowledge and skills to real-world applications such as
reading complex directions, completing college and career entry
applications, and preparing oral presentations for various opportunities
Writing
● Writes with confidence, proficiency, and accuracy for various audiences
and purposes
● Employs strong understanding and usage of grammar, spelling, and
punctuation and edits his/her own writing and the work of others for
accuracy
● Transfers writing skills to prepare essays for scholarships
● Reading at level:
○ English I and II reading level of Z with Lexile levels of 1050-1335
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○

English III and IV reading level of Z+ with Lexile levels of
1185-1385

Roles and Responsibilities in
Leading Literacy Improvement
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In Spring ISD, Every teacher activates literacy components when they set a purpose for reading,
writing, listening, speaking, and thinking- Every teacher is a literacy teacher. The literacy goals can
be met with stakeholders taking the necessary steps to meet those goals. These roles and
responsibilities are part of what we do as champions of literacy. The teaching of literacy includes
reading, writing, thinking, and discussing activities. It is a social endeavor that provides a variety of
instructional strategies to meet the needs of all diverse learners. From the classroom teacher to the
community member, everyone plays a part in raising literate graduates.

District Literacy Leaders
-

-

-

Determine literacy targets based on annual formative and summative literacy data and 3 year
trends
Develop professional learning throughout all phases of the Spring ISD Literacy Plan
implementation
Develop Principals’ First and Second Literacy Data Debrief and Principles' Third Literacy
Data Debrief for articulating data-driven decision making and systems of support for
increased student achievement
Monitor leaders’ implementation of literacy targets at the campus level
Use data from monitoring to provide feedback and support to campuses
Evaluate program effectiveness and make adjustments as necessary
Ensure alignment to state, district and board goals
Bi-monthly written updates on HB3 Reading Academy k-3 Teacher and Administrator
Progress beginning in October 2021, and literacy campus and district walk through progress
(November, March, and May) for RLA and literacy across the content implementation
Ensure there are Student led, focused conversations about their own literacy goals and
accomplishments
Revisit the Read with Me Initiative for implementation beginning in 2021-22
Campus literacy leaders will participate in Literacy Data Coaching by feeder with the district
leadership team once every 12 weeks
Assistant Superintendents lead the Literacy Data Debrief Data Coaching with Principals by
Feeder pattern using literacy data debrief protocols
Explain the rationale and expectation for the use of the Literacy Game Plan 2021-22
document after campus and or district literacy walks

Campus Literacy Leaders
-

Principals and other campus leaders attend district developed literacy professional learning
sessions and TOTs
Schedule, conduct, gather feedback from and support literacy professional learning for
teachers based on district developed literacy professional learning timeline
Model teach literacy components for teachers with students when necessary
Conduct calibration walks with campus literacy leadership
Engage in weekly campus walks for literacy campus trends, data collection based on the
RLA responsive teaching, instructional block focus for implementation and Literacy Across
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-

-

-

the Curriculum (LAC) implementation
Use literacy walk data for follow-up support, planning in PLCs and clarification of
misconceptions
Engage in quarterly campus walks with the district literacy team(s)
Establish and collect evidence of a culture of literacy
Assess classroom library needs and supplies; inventory and replenish to meet campus
needs; ensure a variety of inclusive and multicultural texts are available

Collaborate with academic coaches to provide targeted coaching and a system of feedback
for teachers
Monitor teachers’ implementation of both district and campus-led goals and targets in their
classroom instruction
Use data from monitoring to provide feedback and support to teachers
Campus leaders anticipate needs of special populations and coach, monitor and support
teachers to eradicate inequities in the literacy classroom
Provide opportunities for families to engage in literacy related events and monitor
connections between family engagement and increased student literacy performance
Campus Literacy Lead or Coach Responsibilities
Principals participate in Principals’ First and Second Literacy Data Debrief and Principals’
Third Literacy Data Debrief for articulating data-driven decision making and systems of
support for increased student achievement
Ensure use of the Literacy Game Plan 2021-22 for planning after campus and/or district
walks
Prepare for the Rising Writers District Student Book Signing Event in January
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Teacher Literacy Leaders
-

Create a classroom culture of embedded literacy
Builds opportunities throughout the school day for students to listen, speak, read, write, and
think
Monitor goal progress and commit to literacy targets set forth by the district
Collaborate across teams, departments, grade levels, and content areas to build literacy into
everyday campus life
Use data from monitoring to provide feedback, adjust instructional practices, and support for
students
Attend targeted professional learning and implement with fidelity
Teachers anticipate the needs of special populations and actively address inequities in the
literacy classroom

Family Literacy Leaders
-

Build opportunities for students to listen, speak, read, write, and think at home
Establish a tradition within the home, making reading a part of everyday life
Utilize teacher/campus/district suggestions to help students reach literacy goals
Be a reading role model for students, whether it’s novels, newspapers, or menus, model
adult reading for children

Community Literacy Partners
-

Support local schools during literacy events
Volunteer locally for mentor programs or reading programs within the district
Contact schools directly to find out how you can support literacy in your neighborhood school
Read with Me Update Plan Read with Me Community Reading Initiative

School Board Literacy Leaders
-

Commit to creating goals and policies with a clear literacy and equity lens
Commit to fiscal accountability to address literacy funding challenges
Stay literacy data-informed through multiple delivery systems
Develop partnerships within the community to achieve equitable literacy support
Support and lead the district focus on inclusive culturally responsive literacy practices
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Teacher Classroom Environment
Effective classroom design is essential in that the students’ environment directly affects
instructional outcomes. Literacy classrooms are welcoming joyful places that promote
conversation, collaboration, and inquiry. In a Spring ISD classroom, students are actively
engaged in their pursuit of knowledge. Classroom libraries support reading and writing
instruction and can be used as a central location for student resources. Effective classrooms
are student-centered, providing students with authentic experiences and learner autonomy.
Finally, teachers will ensure classroom materials are representative of the diverse world in
which we live.

Art Integration
Integrating the arts across the curriculum and providing access to high-quality arts education
increases student engagement and academic outcomes. Arts integration accelerates
educational benefits such as increased literacy skills across all grade levels. Research shows
that in addition to student engagement and academics, students who experience the arts also
demonstrate intrinsic motivation and self-confidence in school. This provides a solid foundation
for which to build future achievement. Arts integration is a highly engaging approach to
teaching, and it is a key component of our Literacy Plan.

Digital Literacy
The American Library Association's Digital-Literacy Task Force offers this definition: "Digital
literacy is the ability to use information and communication technologies to find, evaluate,
create, and communicate information requiring both cognitive and technical skills." Digital
literacy can involve reading and writing using digital text and software. This supports additional
skill acquisition in areas like hyperlinks, images, videos, interactive graphics, share buttons,
and comment sections. Creating content such as email, blogs, Tweets, videos, and podcasts
are ways students can connect reading and writing skills to meet 21st-century demands.

Library Media Specialists
The school library is an excellent place to promote literacy across the curriculum. Partnering with
the Library Media Specialists will help enhance students’ exposure to multiple texts, literacy skills
that enhance student book choice, understanding of the author's craft, research and inquiry, and the
utilization of maker spaces. Spring ISD encourages active leadership from Library Media
Specialists as well as the utilization of library resources on campuses.

Digital Literacy Coaches & Instructional Coaches
Coaches serve as a resource to support teaching and learning on campuses through mentoring
and professional learning. They work one-on-one or in small groups with teachers to assist them in
setting goals that focus on best practices. They support educators in achieving goals by modeling
and providing quality feedback. Coaches are focused on teacher development and student
learning.
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House Bill 3 Required Plans
Under HB3, school boards are required to adopt plans in early childhood literacy and math, as well
as college, career, and military readiness. All programs are required to include:
●

●
●
●

at least one assigned district-level administrator or employee of the regional education
service center for the district’s region to coordinate implementation and submit an annual
report to the board on the district’s progress;
a yearly review by the board at a public meeting;
an annual report posted on district and campus websites; and
specific, quantifiable, yearly goals for five years at each campus

Early childhood plans are required to include:
● annual goals for aggregate student growth on 3rd-grade math and reading STAAR;
● annual targets for students in each group evaluated under closing the gaps domain;
● targeted professional development for classroom teachers in kindergarten through 3rd grade
for campuses that the board identifies as not meeting the plan’s goals and considers
students’ unique needs in bilingual education or special language programs.
● annual targets that may be set for students in bilingual or ESL programs.
College, career, and military readiness plans are required to include:
● annual goals for aggregate student growth on CCMR readiness indicators evaluated under
the student achievement domain; and
● annual targets for students in each group evaluated under closing the gaps domain.

What Is the Science of Reading?
The term “science of reading” refers to the research that reading experts, especially cognitive
scientists, have conducted on how we learn to read. This body of knowledge, over twenty years in
the making, has helped debunk older methods of reading instruction that were based on tradition
and observation, not evidence. (The Science of Learning, April 8, 2020. Cory Armes, M.E.D.)
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Science of Teaching Reading (STR) Academy:
Scope & Sequence 2021
The Science of Teaching Reading Initiatives were established in 2019. The guiding principles are
expected to be implemented as part of a sound, viable reading program. These principles are
evident in the science of teaching reading environments. Teachers (including special education and
bilingual) and elementary administrators will engage in 60 hours of seat time instruction on the
following topics. Reports on STR academy participant progress will be sent to the district on a
monthly basis. Our participants will engage in the blended learning format and the course will be in
Canvas. Participants must score 80% or higher on course assessments and artifacts. Cohorts of up
to 100 teacher participants will be the structure for Spring ISD. We have five K -1 teacher cohorts
for the 2021-22 school year. Administrators (K-3) will be in a separate cohort receiving the same
content. Education Service Center, Region 4 will provide professional learning for our participants
beginning in August 2021. Spring will operate one K-3 Administrator Cohort of 55 participants, one
bi-lteracy cohort for bilingual teachers and three K-1 teacher cohorts of up to 100 participants in
each group.
The Spring ISD literacy team will provide ongoing support for those who have completed the cohort
professional learning. The Reading Academy calendar outlines the module delivery schedule from
TEA. The following STR module outline can be used for purposeful planning for PLCs. Participants
will cover the following modules as outlined on the state Reading Academy Module Schedule and
Deadlines for Artifact Submission 20201-22.
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1. STR (Science of Teaching of Reading) Defined: Build an understanding of how students
develop reading and writing proficiency.
2. Establishing a Literacy Community: Exposing students to quality literacy practices in a
safe and loving environment with adults and family members influential in children’s lives to
become literate adults who develop a habit of lifelong literacy practices.
3. Using Data to Inform Instruction: Assessment, including screening, diagnostic
assessment, and progress monitoring, provides critical data to help understand a child’s
literacy and language development. Analysis and interpretation of this assessment support
the planning process and implementation of effective instruction.
4. Tiered Supports: These terms generally refer to a school-wide system of supports that
assist students based on their specific academic (reading, writing, and math) and behavior
cneeds. The two most widely used terms are RTI-Response to Intervention and
MTSS-(Multi-Tiered Systems of Support). The MTSS framework focuses on additional
aspects beyond academics and behavior, including the child’s social and emotional needs
and school attendance.
5. Oral Language and Vocabulary: The knowledge and skills to implement oral language and
vocabulary instruction to develop strong language and literacy skills.
6. Phonological Awareness: Enhance the knowledge of phonological awareness instruction
and expand the skills needed to develop students’ ability to identify and manipulate sounds
in words.
7. Pre-reading Skills: Deepen the knowledge and skills to implement alphabet knowledge
and handwriting instruction in order for students to develop strong literacy skills.
8. Decoding, Encoding, and Word Study: Enhance the knowledge of decoding and encoding
and support the ability to provide high-quality beginning reading and writing instruction.
9. Reading Fluency: The knowledge and ability to read texts at an appropriate rate, with
accuracy, expression, and proper phrasing, and without significant word-recognition
difficulties.
10. Reading Comprehension: The knowledge and skills to implement comprehension and
vocabulary instruction to develop strong comprehension skills and strategies.
11. Written Compositions: Teaching, creating, and enabling students as writers in a
high-quality teaching and learning environment across all content areas.
12. Putting it all Together
Reading Academy k3 Walk Through Look For Schedule
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In order to support students in thinking clearly, coherently, and fluidly about what they are reading,
writing, viewing, listening to and discussing, it is imperative that the literacy blocks below are
implemented with fidelity. These blocks are designed to support students in recognizing the
interconnectedness of listening, speaking, reading and writing as central to literacy development
and shall be taught in an integrated and recursive manner.
If students are to be successful in school, at work, and in their personal lives, they must learn to
write. This requires that they receive adequate practice and instruction in writing, as this complex
skill does not develop naturally. A basic goal of schooling then is to teach students to use this
versatile tool effectively and flexibly (Graham, 2019, p. 1).
The instructional blocks below are for all campuses that are not iZone Campuses. iZone campuses
follow the following instructional models.
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The instructional model varies based on the daily lesson plans. The model above is set to be used
as an example of an Amplify block.
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The instructional model varies based on the daily lesson plans. The model above is set to be used
as an example of an Amplify block.
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The instructional model varies based on the daily lesson plans. The model above is set to be used
as an example of an Amplify block.
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Literacy Instructional Blocks Following the Amplify Curriculum
in Elementary and Middle School (iZone Identified Campuses)
Grade Level/Span

Minimum Time

Subject/Activity

165 minutes

ELAR/Social Studies
● 120 minutes Whole Group
○ Skills and Knowledge Using Amplify
● 15 minute rotations Blended Learning (3
teacher small groups/day = 45 total minutes)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Independent Reading/Independent
Writing

165 minutes

ELAR/Social Studies
● 120 minutes Whole Group
○ Skills and Knowledge Using Amplify
● 15 minute rotations Blended Learning (3
teacher small groups/day = 45 total minutes)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Independent Reading/Independent
Writing

160 minutes

ELAR/Social Studies
● 120 minutes Whole Group
○ Skills and Knowledge Using Amplify
● 20 minute rotations Blended Learning (2
teacher small groups/day = 40 total minutes)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Independent Reading/Independent
Writing

165 minutes

ELAR/Social Studies
● 93 Minute Whole Group
● 18 minutes Blended Learning Rotations (2
teacher small groups a day)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Grammar/Composition

Kindergarten-2
Self-Contained

3rd Self-Contained

3rd
(2 Departmentalized
Classes)

4th Self Contained
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160 minutes

ELAR/Social Studies
● 91 Minute Whole Group
● 23 minutes Blended Learning Rotations (3
teacher small groups a day)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Grammar/Composition

135 minutes

ELAR
● 93 Minute Whole Group
● 18 minutes Blended Learning Rotations (2
teacher small groups a day)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Independent Writing/Paired Partners

4th
(2 Departmentalized
Classes)

5th Self Contained

160

ELAR/Social Studies
● 91 Minute Whole Group
● 23 minutes Blended Learning Rotations (3
small groups a day)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Grammar/Composition

45-55 minutes

ELAR
● 15-20 Minute Whole Group
● 15-20 minutes Blended Learning Rotations
(2 Teacher small groups a day)
○ Teacher Small Group
○ Digital Learning
○ Digital Learning
○ Independent Reading/Independent
Writing

5th
(2 Departmentalized
Classes)

Middle School ELAR
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Spanish bilingual teachers are expected to follow the Bilingual K-2 Literacy Applied 120 minute
instructional block. It is expected the bilingual teacher addresses the language needs of students
using the bilingual articulation model to ensure access grade-level content as the students acquire
language proficiency. Bilingual Articulation is based on Curriculum and Instruction Minutes (Orange is
Spanish and Blue is English). Sheltered Instruction Strategies and Cross-Linguistic Strategies are
strategically implemented. The goal of this model is to set a strong foundation in the L1 (first language)
and bridge to the L2 (second language). The goal is to achieve Bilingual-Biliterate academically
successful students who exhibit characteristics of being culturally aware.
It is an expectation that bilingual and elementary teachers of English learners use the English
Language Development Framework as outlined by the multilingual department. The multilingual
department will provide supplemental professional learning in this area.
Elementary, middle, and high school teachers of English learners shall implement sheltered instruction
strategies that address listening, speaking, reading, and writing. These language domains directly
connect to TELPAS.
The English as a Second Language I and II program is designed to increase English language
proficiency through a pull-out ESL model.
ESOL I and ESOL II teachers will follow the HS Instructional Model using prescriptive
accommodations for newcomers and long-term ELs who have made little to no progress in language
proficiency development.
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Spring ISD 80/20 Two Way Dual Language Immersion Program
Articulation Model 2021-22
Pre-Kindergarten and Kindergarten - 80/20
SP= 210 min.
ENG= 45 min

Spanish Language Arts

Math Spanish

Science

WEEK 1

120 minutes
(Integrate Science and Social Studies)

90 minutes
(This includes Preview
and Review)

45
minutes
(Literacy)

WEEK 2

120 minutes
(Integrate Science and Social Studies)

90 minutes
(This includes Preview
and Review)

Social
Studies

45
minutes
(Literacy)

First Grade - 70/30
SP= 160 min.
ENG= 95 min

Spanish Language Arts

English Language
Arts

Math

Science

WEEK 1

100 minutes

20 minutes

75 minutes

15
minutes
PVR

WEEK 2

100 minutes

20 minutes

75 minutes

15
minutes
PVR

Social
Studies

45
minutes

45
minutes

Second and Third Grade - 60/40
SP= 145 min.
ENG= 110 min

Spanish Language Arts

ELA

Math

Science

WEEK 1

100 minutes

20 minutes
(integrate Science)

90 minutes

45
minutes

WEEK 2

100 minutes

20 minutes
(integrate Soc. St.)

90 minutes

Social
Studies

45
minutes

Fourth and Fifth Grade - 50/50
SP= 120 min.
ENG= 135 min

English Language Arts

Spanish Language
Arts

Math

Science

WEEK 1

90 minutes
(integrate Science)

30 minutes

45 minutes

45
minutes

WEEK 2

90 minutes
(integrate Soc. St.)

30 minutes

45 minutes

45
minutes

Social
Studies

45
minutes
45
minutes
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Cornell Notes: A form of focused note taking that consists of note-making, note-taking, note-interacting and note-reflecting. Free
Response Questions (FRQ): A multi-part question or statement that requires an unstructured analytical response.
Quick Write: A short written response to an open-ended question or prompt; can occur before, during or after instruction.
Socratic Seminar: a formal discussion based upon a text or concept
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It is the expectation that these strategies are used in English Language Arts/Spanish Language Arts
and Reading, core content and enrichment classes. Teachers shall incorporate the following literacy
based strategies routinely. The interconnected nature of listening, speaking, reading, writing and
thinking must be central and explicit so that skills central to literacy development are taught as both
integrated and recursive. Professional learning opportunities will be ongoing throughout the
academic year for teachers in order to ensure they deeply understand how to make this happen in
their classrooms.

Talk, Read, Talk, Write (Motley, 2016)

TRTW is a practical, literacy-based approach that develops a high level of
independent speaking, reading, and writing skills for ELs and it is applicable to all
content areas (page 11). Teachers will implement the 4 steps of the TRTW process.
Talk 1
Read
Talk 2
Write
Teaching content area reading gives students the skills they need to remember and the
ability to re-use information from their reading (page 15 ).
*scaffolding for special populations will be addressed during the planning phase of
development using tenets of UDL
Implementation of TRTW across core content and enrichment classes with fidelity as
evidenced by the collection of artifacts of implementation and direct feedback from
randomly selected students
Students routinely engaged in structured conversations as evidenced by student
portfolios and/or collections of structured conversation artifacts
Marked improvement in reading and writing core content as evidenced by reading
(videos of student reading) and writing samples randomly checked across content and
enrichment courses
Priority 2
Know and use student reading levels to guide instruction
Priority 3
Engage in daily listening, speaking, reading, and writing activities across the curriculum
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Marzano’s 6 Steps to Effective Vocabulary Instruction (Marzano, 2004)a

This system will give us the design process to implement a comprehensive approach to
teaching academic vocabulary in our district, campuses, and classrooms.
Marzano discusses the relationship between vocabulary development and background
knowledge in his work. Building academic background knowledge through direct
vocabulary instruction within the content area is said to have a .97 percent effect size
based on data from Stahl and Fairbanks, 1986 research. Marzanos’ research suggest
the following 8 characteristics for effective vocabulary instruction:
1. Effective vocabulary instruction does not rely on definitions.
2. Students must represent their knowledge of words in linguistic and
nonlinguistic ways.
3. Effective vocabulary instruction involves the gradual shaping of word meanings
through multiple exposures.
4. Teaching word parts enhances students’ understanding of terms.
5. Different types of worlds require different types of instruction.
6. Students should discuss the terms they are learning.
7. Students should play with words.
8. Instruction should focus on terms that have a high probability of enhancing
academic success.
Marzano’s six steps to effective vocabulary instruction shows you how to apply these
eight characteristics in a program to enhance academic background knowledge.
The Six-Steps to Effective Vocabulary Instruction
1. Provide a description, explanation, or example of the new term
2. Ask students to restate the description, explanation, or example in their own
words.
3. Ask students construct a picture, symbol, or graphic representing the term or
phrase
4. Engage students periodically in activities that help them add to their knowledge
of the terms in their notebooks
5. Periodically ask students to discuss the terms with one another.
6. Involve students periodically in games that allow them to play with terms
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Implement vocabulary instruction systemically across all content areas using the
Marzano 6 Steps to Effective Vocabulary Instruction process with fidelity as evidenced
by observations, lesson plans and guides, the collection of artifacts of implementation
and direct feedback from randomly selected teachers and students.
Define academic vocabulary in our district and create a content specific vocabulary list
using each content's standards.
Marked improvement in speaking, reading writing, and thinking across all content areas
as evidenced by discussions and writing collected through artifacts such as videos of
student discussions and writing samples randomly selected across content and
enrichment course
Priority 1:
Engage in vocabulary of the standard and the vocabulary of the discipline.
Priority 3:
Engage in daily listening, speaking, reading, writing and thinking activities across the
curriculum
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Habits of Discussion (Lemov, 2015)

Habits of Discussion is the practice of instilling good discussion habits in
classrooms and campuses following the four parts:
●
●
●
●

Discussion Fundamentals
Follow-On/Follow-On Prompting
Sentence Starters
Managing the Meta

Effective conversationalists show their listening skills by making connections
and summarizing. Teachers facilitate good discussions by leading students
through effective habit
Implementation of Habits across core content and enrichment classes with
fidelity as evidenced by classroom observations, recording of data, and direct
feedback from randomly selected teachers and students
Students will engage in effective discussion habits by speaking clearly,
addressing others by name, and tracking the speaker. Students will speak in
complete sentences.
Students will demonstrate listening by summarizing ideas, asking for
clarification, and connecting their ideas to others.
Students will employ sentence stems when needed and teachers will plan
intentional discussion topics to facilitate Habits in order to expand their students'
thinking and keep the dialog on track.
Priority 1:
Engage in vocabulary of the standard and the vocabulary of the discipline.
Priority 3:
Engage in daily listening, speaking, reading, writing and thinking activities
across the curriculum

The link below provides access to the Literacy Across the Curriculum Plan 2021-22.
76

Literacy Across the Content Professional Learning Plan 2021-22

The Professional Learning Cycle implemented in 2020-21 is designed in a three-session format with
an implementation phase time built in between each session. It is the expectation that session
facilitators monitor and support those enrolled in professional learning in an ongoing manner. It is
also an expectation that participants provide evidence of implementation and/or artifacts after each
professional learning day. The flowchart below provides a visual representation of the adopted
process. Those enrolled in professional learning opportunities must provide evidence of
internalization of course content in order to earn credit for the three-part series. Professional
learning in literacy will follow this format and a system of collecting and sharing artifacts will be
followed. It is the intent that some professional learning will include use of the Behind the Glass
laboratory classrooms in the Teach Up facility. It is an expectation that professional learning be
implemented with fidelity. Coaching, monitoring and support related to content learned in
professional development shall be the responsibility of campus instructional leaders. As a reminder,
campus literacy leaders shall attend teacher professional learning and professional learning
designed for literacy leaders. District level literacy team members will provide the second layer of
implementation support. Use of the Literacy game plan is expected during campus and district
literacy instructional walks/debriefs. Principals will participate in literacy data debriefs using the data
gathered from artifacts from professional learning implementation, campus and district instructional
walks, formative, summative quantitative and qualitative data as well as evidence collected on the
development of a culture of literacy.

Year Long Professional Learning Cycle
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Month

June

July

Literacy Action Steps
Overview Professional
Learning sessions on the
Revised SISD Literacy
Plan for Administrative
and Leadership teams

Continue to build and
solidify professional learning
sessions for teachers

Overview Professional
Learning sessions on the
Revised SISD Literacy
Plan for Administrative
and Leadership teams

Continue to build and
solidify professional learning
sessions for teachers

Teacher
Professional Learning for
Literacy priorities

Overview Professional
Learning sessions on the
Revised SISD Literacy
Plan for Administrative
and Leadership teams

August

Review of quantitative
literacy data from
2020-2021 (map, STAAR
etc)

Literacy Leaders
Professional Learning for
Literacy priorities

Literacy Leaders
Professional Learning for
Literacy priorities
Campus Literacy
Implementation planning to
build a Culture of Literacy
Continue to build and
solidify professional learning
sessions for teachers
Literacy Leaders
Professional Learning for
Literacy priorities

Development of
Reading Intervention
Class plan for
Supplemental support
Development of
program evaluation
criteria
Development of
Reading Intervention
Class plan for
Supplemental support
for secondary
Development of
program evaluation
criteria

Development
Reading Intervention
Class Supplemental
support

Planning for Campus and
District Literacy Showcase in
Fall semester (Student Book
Signing and Secondary
Issues to Actions Research
Project and Great Debate)
Campus Literacy Leaders
build a Culture of Literacy
Teacher Professional
Learning for Literacy
priorities

Literacy Team and
campus leadership
Gather formative data on

Continue to build and
solidify professional learning
sessions for teachers

Professional
learning for Reading
Intervention Classes
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implementation of
literacy priorities

September

Read with Me
Community Volunteer
Training and
Implementation

Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities

Create literacy
program evaluation
criteria

Review of quantitative
campus literacy data
District and Campus
Leadership Teams
analyze literacy
implementation in
correlation to formative
literacy student
performance data

October

Review of quantitative
literacy data

District and campus
leadership teams collect
qualitative data from student
and teacher surveys on
implementation of literacy
across the content strategies
Teacher
Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities
Planning for Campus and
District Literacy Showcase in
January-Rising Writers
District Expo

Overview Professional
Learning sessions on the
Revised SISD Literacy
Plan for Administrative
and Leadership teams

November

Develop formative review
for SISD Literacy Plan
Program Effectiveness
Read with Me
Community Volunteer
Training
Review of quantitative
literacy data

Read with Me
Community Volunteer
Training

Continue to build and
solidify professional learning
sessions for teachers
Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities
Planning for Campus and
District Literacy Showcase in
January-Rising Writers
District Expo

Continue to build and
solidify professional learning
sessions for teachers
Campus Culture of Literacy

December Literacy
Across the Content
Expo with the 3 High
Yield Strategies
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Implementation
Teacher Professional
Learning for Literacy
priorities

December

Campus and District Literacy
Showcase in Fall semester
(Student Book Signings and
Secondary Issues to Actions
Research Project and Great
Debate)

Overview Professional
Learning sessions on the
Revised Spring ISD
Literacy Plan for
Administrative and
Leadership teams

January

Formative Review of
Spring ISD Literacy Plan
Implementation with
Literacy Across the
Curriculum and
Enrichment Areas

Continue to build and
solidify professional learning
sessions for teachers
Campus Culture of Literacy
Implementation

Mid-year review of
reading intervention
classes
supplemental
curriculum

Rising Writers
District Student
Book Signing Event
January 27, 2022

Teacher Professional
Learning for Literacy
priorities

Conduct formative review
of Spring ISD Literacy
Plan Implementation
Campus and Student
Surveys (Qualitative)
And review of
Quantitative Data
Read with Me
Community Volunteer
Training and
implementation
Read with Me
Community Volunteer
Training and
implementation

February

Review of quantitative
literacy data

Read with Me
Community Volunteer
Training and

Continue to build and
solidify professional learning
sessions for teachers
Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities

Continue to build and
solidify professional learning
sessions for teachers
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implementation

March

review of quantitative
literacy data

Read with Me
Community Volunteer
Training and
implementation

April

May

Campus and Student
Surveys (Qualitative)
And review of
quantitative data

Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities
Continue to build and
solidify professional learning
sessions for teachers
Campus Culture of Literacy
Implementation
Teacher Professional
Learning for Literacy
priorities

Overview Professional
Learning sessions on the
Revised Literacy Applied
Framework for
Administrative and
Leadership teams

Continue to build and
solidify professional learning
sessions for teachers

Read with Me
Community Volunteer
Training and
implementation

Teacher Professional
Learning for Literacy
priorities

Campus Culture of Literacy
Implementation

Campus and Student
Surveys (Qualitative)
And review of
quantitative data

The Family Engagement Department strives to create, support and strengthen sustainable
programs and initiatives for family engagement which focus on the academic, social and emotional
success of their children. We create partnerships among the schools, families and the community
to help all students reach high levels of academic achievement. We believe each child should be
given opportunities to be successful and understand that active participation by parents and families
will help promote student achievement.
The Family Engagement Department strongly believes it is crucial for our parents to take the skills
their children have learned within the classroom and reinforce them outside of the schools’ walls. To
that end, we have created academic parent guides and identified annual events and recognitions to
help families become more fluent in generating ways to incorporate literacy within the home and
community. We have also partnered with our community stakeholders to support our initiative to
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encourage the love of reading in our students. Most notably, we host Literacy in the Community at
Chick-fil-A monthly. In addition, we have partnered with local barbers in the Books in the
Barbershop initiative.
Below is a list of national recognitions that we encourage our families and community members to
observe in support of improving student literacy.
January

February

March

●

National Letter Writing Week
(2nd week)

●

National Library Lovers’
Month

●

2 Read Across America

●

4 National Grammar Day

●

2 National Science Fiction
Day

●

2 World Read-Aloud Day

●

21 World Poetry Day

●

6 Take Your Child to the
Library Day

●

23 National Reading Day

●

Rising Writers District Event

April

May

June

●

National Card and Letter
Writing Month

●

National Get Caught
Reading Month

●

National Poetry Month

●

1 National Comic Book Day

●

4 National School Librarian
Day

●

3-9 Children’s Book Week

●

12 National Limerick Day

●

4-10 National Library Week

●

12 Drop Everything and

●

Read Day

●

18 National Columnist Day

●

23 World Book Day

July
●

August
30 National Paperback Book
Day

October

●

9 National Book Lovers Day

November

●

National Reading Group
Month

●

National Family Literacy
Month

●

TeenTober (formerly Teen
Reading Week, 3rd week in
October)

●

Picture Book Month

●

Young Readers Week (3rd
Week)

16 Dictionary Day

●

1 National Author’s Day

●

1 National Family Literacy
Day

●

4 National Nonfiction Day

●

15 I Love to Write Day

●

●

Audiobook Appreciation
Month

September
●

Literacy Month

●

6 National Read a Book Day

●

8 International Literacy Day

●

24 National Punctuation Day

December
●

Read a New Book Month

●

Write to a Friend Month
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Academic and Professional Terms Included:

Term

Definition

Alphabetic
Principle:

The principle that letters and letter combinations represent individual
phonemes in words in written language.

Assessment:

A process used to gather information about students. It may be a screening,
progress monitoring, diagnostic, or outcome measure and should be used to
help inform instruction.

Authentic Text

Natural or real teaching material. Often this material is taken from
newspapers, magazines, or podcasts.

Benchmark:

A critical target that occurs for each reading skill at a single assessment
period.

Cognitive:

Relating to, being, or involving conscious intellectual activity (as thinking,
reasoning, or remembering).

Coherence:

In terms of linguistics, it is what makes a text semantically meaningful.

Comprehension:

Understanding what one is reading, the ultimate goal of all reading activity.

Conceptual
Categories:

As related to words, vocabulary that is grouped based on common attributes.

Connected Text:

Words that are linked as opposed to words in a list, as in sentences, phrases,
and paragraphs.

Contextual
Analysis:

A word-learning strategy used to infer meaning from the surrounding text and
definitions.

Diagnostic:

Used to measure a variety of reading, language, or cognitive skills. Although
they can be given as soon as a screening test indicates a student is behind in
reading growth, they will usually be given only if a student fails to make
adequate progress after receiving extra help in learning to read. Diagnostic
tests are designed to provide a more precise and detailed picture of the full
range of a student’s knowledge and skills so that instruction can be more
precisely planned.

Differentiated
Instruction:

A professional approach to teaching and learning for students of differing
abilities in the same class. The intent of differentiating instruction is to
maximize each student’s growth and individual success by meeting each
student where he or she is, and assisting in the learning process.

Direct
Instruction:

The teacher defines and teaches a concept, guides students through its
application, and arranges for extended guided practice until mastery is
achieved.
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DRA2/EDL

K-5 IRI / Reading Level Assessment. Complements the ISIP by determining
each student's independent and instructional reading levels. This helps
teachers to find appropriate books for students to practice (in Guided and
Independent settings) and it also serves as a measure of reading progress.
Individually Administered (approx. 20 min. per student)

Emergent
Literacy Skills:

The skills, knowledge, and attitudes that are developmental forerunners to
conventional forms of reading and writing.

Explicit
Instruction:

Teacher-led, interactive instruction that directly presents both the material and
the relationships which need to be learned. The teacher models expectations,
provides teacher-student practice (which supports students by giving
immediate corrective feedback), provides student practice, and provides
opportunities for independent practice.
Explicit instruction recognizes that learning is a cyclical process. Progress
monitoring may indicate that the student
has not mastered the new skill or strategy. If this occurs, skills and strategies
are re-taught within the appropriate
phase of explicit instruction.
• Clarify an explanation with additional examples or details.
• Model with more intensity and clarity during a small group or one-on-one
setting.
• Provide additional guided practice opportunities with further teacher support.
• Increase teacher monitoring and feedback during independent practice.

Expression:

Lively indication or depiction of mood or sentiment while reading text; this
includes facial movement or vocal intonation to indicate feeling and is
indicative of a student’s fluency and comprehension.

Fluency:

Ability to read text quickly, accurately, and with proper expression. Fluency
provides a bridge between word recognition and comprehension.

Formal
Assessment:

Follows a prescribed format for administration and scoring. Scores obtained
from formal tests are standardized, meaning that interpretation is based on
norms from a comparative sample of children.

Guided Practice:

Students practice newly learned skills with the teacher providing prompts and
feedback.

Guided
Reading:

Guided reading is a strategy that a teacher uses to help students become
great readers. The teacher's role is to provide support to all groups of
students by using a variety of reading strategies to guide them to become
successful in reading.

High-Frequency
Words:

A small group of words (300-500) that account for a large percentage of the
words in print and can be regular or irregular words. Often, they are referred
85

to as “sight words” since automatic recognition of these words is required for
fluent reading.
Immediate
Intensive
Intervention:

Specifically designed and customized instruction for homogeneous small
group or one-on-one reading instruction. It is considered “immediate”
because it should begin as soon as the teacher is aware that a student is
lagging seriously behind in one or more critical reading skills. It involves
systematic and explicit instruction that specifically addresses the student’s
deficiency in a component skill. It also involves more progress monitoring on
target skills to ensure adequate progress.

Independent
Reading Level:

The level at which a reader can read text with 95%-98% accuracy (i.e., no
more than one error per 20 words read). Independent reading level is
relatively easy text for the reader. (As defined by the assessment tool…)

Informal
Assessment:

Does not follow prescribed rules for administration and scoring and has not
undergone technical scrutiny for reliability and validity. Teacher-made tests,
end-of-unit tests, and running records are all examples of informal
assessment.

Informational
Text:

Genre of reading that includes expository, persuasive, and procedural
writings.

Instructional
Reading Level:

The level at which a reader can read text with 90% accuracy (i.e., no more
than one error per 10 words read). Instructional reading level engages the
student in challenging, but manageable text.

Linguistic:

Of, or relating to, language to a letter (initial, final, medial).

Literary Text:

Genre of reading that includes fiction, literary non-fiction, and poetry.

Mastery:

Full understanding of a skill at a predetermined level.

Meaning
Focused:

Instruction that teaches students how to extract and construct meaning from
text. It focuses on general comprehension by stressing the functional nature
of printed words.

Modeling:

When the teacher overtly demonstrates a strategy, skill, or concept that
students will be learning.

Point of View:

The way a story is written based on who is telling the story (ie. First person or
third person).

Print
Awareness:

Ability to recognize written language and understand that printed words carry
meaning.

Progress
Monitoring:

Tests that keep a teacher informed about a student’s progress in learning to
read during the school year. The tests are a quick sample of critical reading
skills that will tell the teacher if the student is making adequate progress
toward grade level reading ability at the end of the ear. They can be
administered to a student every week, every two to three weeks or monthly.

Qualitative:

Relating to or involving comparisons based on qualities.

Reader
Characteristics:

The levels of knowledge a reader brings to the text, with respect to linguistic,
cognitive, and affective areas.
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Reliability:

Refers to the consistency of the outcomes; how dependable a test is. It is
also a prerequisite of validity.

Reliable Source:

A credible or believable source. Some questions to evaluate credibility might
be: Is the author a respected authority on the subject? Does the author
support opinions with strong argumentation and reasoning? How current is
the information?

Remediation:

Remediation is instruction intended to remedy a situation; to teach a student
something that he or she should have previously learned or be able to
demonstrate; assumes appropriate strategies matched to student learning
have been used previously.

Response to
Intervention:

Response to intervention integrates assessment and intervention within a
multi‐level prevention system to maximize student achievement and reduce
behavior problems. With RTI, schools identify students at risk for poor
learning outcomes, monitor student progress, provide evidence‐based
interventions and adjust the intensity and nature of those interventions
depending on a student’s responsiveness, and identify students with learning
disabilities.

Scaffolding:

Scaffolding is an instructional technique in which the teacher breaks a
complex task into smaller tasks, models the desired learning strategy or task,
provides support as students learn the task, and then gradually shifts
responsibility to the students. In this manner, a teacher enables students to
accomplish as much of a task as possible without assistance.

Scientifically-ba
sed Research:

Education related research that meets the following criteria
· Analyzes and presents the impact of effective teaching on achievement of
students· Includes large numbers of students in the study
· Includes study and control groups
· Applies a rigorous peer review process
· Includes replication studies to validate results

Screening:

Provides the teacher with a beginning assessment of a student’s preparation
for grade level reading instruction. They are a “first alert” that a student may
need extra help to make adequate progress in reading during the year.

Scope and
Sequence:

A “roadmap” or “blueprint” for teachers that provides an overall picture of an
instructional program and includes the range of teaching content and the
order or sequence in which it is taught.

Shared Reading:

Using an enlarged text that all children can see, the teacher involves children
in reading together following a pointer. Fountas Pinnell p. 22

Sight Words:

Words that are recognized immediately. Sometimes sight words are thought
to be irregular, or high frequency words (e.g., the Dolch and Fry lists).
However, any word that is recognized automatically is a sight word. These
words may be phonetically regular or irregular.
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Sight Words:

Words that are recognized immediately. Sometimes sight words are thought
to be irregular, or high frequency words (e.g., the Dolch and Fry lists).
However, any word that is recognized automatically is a sight word. These
words may be phonetically regular or irregular.

Strategic
Interventions
Specific to
Needs:

Intervention chosen in relation to student data and from among those that
have been documented through education research to be effective with like
students under like circumstances; often associated with second tier of an
RTI tiered model; also referred to as secondary interventions.

Summarize:

To reduce large sections of text to their essential points and main ideas. Note:
It is still important to attribute summarized ideas to the original source.

Syllable:

A segment of a word that contains one vowel sound. The vowel may or may
not be preceded and/or followed by a consonant.

Syntax:

Rules that specify the arrangement of words and the relationships between
words in phrases and sentences.

Synthesize:

To combine elements and parts to form a coherent whole.

Systematic
Instruction:

A carefully planned sequence for instruction, similar to a builder’s blueprint for
a house. A blueprint is carefully thought out and designed before building
materials are gathered and construction begins. The plan for systematic
instruction is carefully thought out, strategic and designed before activities
and lessons are planned. Instruction is clearly linked within, as well as across
the five components (phonemic awareness, phonics, fluency, vocabulary, and
comprehension). For systematic instruction, lessons build on previously
taught information, from simple to complex.

Targeted
Instruction:

Instruction that is aimed at a particular skill or set of skills.

Technical
Vocabulary:

Specialized vocabulary that is used within a particular context and usually by
a limited group of people who know and understand the specialized terms.

Text Genre:

Different styles of text that reflect a variety of purposes which children
encounter when reading (e.g., narrative, expository, persuasive, informative).

Text Structure:

The various patterns of ideas that are embedded in the organization of text
(e.g., cause-effect, comparison-contrast, story grammar).

Universal
Screening:

Universal screening is conducted, usually as a first stage within a screening
process, to identify or predict students who may be at risk for poor learning
outcomes. Universal screening tests are typically brief; conducted with all
students at a grade level; and followed by additional testing or short‐term
progress monitoring to corroborate students’ risk status.

Validity:

The extent to which a test measures what it was intended to measure.
•Construct validity: When a test produces results that conform well to
real-world applications.
•Content validity: When a test reflects the curriculum that is taught.
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Vocabulary:

Refers to all of the words of our language. One must know words to
communicate effectively. Vocabulary is important to reading comprehension
because readers cannot understand what they are reading without knowing
what most of the words mean. Vocabulary development refers to stored
information about the meanings and pronunciation of words necessary for
communication. Four types of vocabulary include listening, speaking, reading,
and writing.

Thesis:

I) A statement or premise supported by arguments.
2) The subject or theme of a speech or composition.

Third-Person
Limited:

Third person limited point of view is a method of storytelling in which the
narrator knows only the thoughts and feelings of a single character, while
other characters are presented only externally. Third person limitation grants
a writer more freedom than first person, but less than third person
omniscience.

Third-Person
Omniscient:

Third person omniscience is a method of storytelling in which the narrator
knows the thoughts and feelings of all of the characters in the story, as
opposed to third person limited, which adheres closely to one character's
perspective.

Tier I:

Tier I instruction is the core general education instruction in the content areas.

Tier II:

Students receive small group instruction in addition to core instruction.

Tier III:

Students receive intensive small group intervention with a highly skilled
intervention teacher in addition to core instruction.

Tone:

The author's particular attitude is either stated or implied in the writing.

Traditional
Literature:

Stories that were originally oral and later became written text.

Tragic Flaw:

A flaw or defect in a tragedy's hero or heroine that eventually causes his or
her downfall.

Transitional
Words and
Phrases:

Words or phrases that help to sustain a thought or idea through the writing.
They link sentences and paragraphs together smoothly so that there are no
abrupt jumps or breaks between ideas.

Understatement:

A rhetorical technique, often incorporating irony or humor, in which something
is represented as less than it actually is.

Universal
Theme:

A universal theme is a message about life that can be understood by most
cultures.
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Valid Source:

A correct and truthful source. Some questions useful for evaluating validity of
a source might be:
• Does the author present facts with supporting evidence?
• Does the information in this source match information in other sources?

Voice:

Articulation or expression in coherent form, either verbally or in a piece of
writing.

Vowel Digraph
or Vowel Pair:

Two vowels that together represent one phoneme or sound (e.g., ea, ai, oa).

Word Boundary:

The boundary or division between two words.

Word Choice:

The author's thoughtful use of precise vocabulary to fully convey meaning to
the reader

Word
Segmentation:

The division of words into syllables or segments; also called syllabication.
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Multilingual Resources for Literacy Development

Campus Literacy Implementation Plan Template
Strategy

What will teachers know
and be able to do?

How will data be gathered
on the implementation?

What are the expectations
for what will be evident in
the data?

What are some needed
resources?

Spring ISD Literacy Plan Targeted Development Walks 2021-22
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16717 Ella Blvd.
Houston, Texas 77090
P: 281-891-6000
F: 281-891-6006
www.springisd.org
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